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foreword

Our society has come a long way in recent years and we look forward to a bright future — one
which is marked by opportunity and hope and which is enriched by its diversity. Our young
people are a vital part of that future and represent perhaps our greatest resource when building a
better society for everyone. The young people in today’s classrooms will be tomorrow’s leaders
and we must invest our time and energy to ensure that they are equipped for that challenge.

It has been said that the lamp of experience is the best way to guide our feet for the future and
that’'s exactly what this resource does. It focuses on the past experiences of many within our
community but, in so doing, it also challenges us about what our response should be to the
present and indeed the future.

What strikes me most about these materials is their reality. The real stories of the real lives of
real people are reflected time and time again throughout the resource and | believe this is its key
strength as an educational tool. In bridging the gap between yesterday, today and tomorrow, |
believe this resource can only enrich the educational experiences of many young people
throughout our society and encourage them to play a positive role in their community.

My hope is that young people across our society will, as a result of this resource, understand
better our past, recognise the positive contribution of many individuals in our present and reflect
on how they can play a role in shaping our future.

Bruce Robinson
Head of the Northern Ireland Civil Service



all of this is now
in the past




foreword
for young people

As young people growing up in a much more peaceful Northern Ireland, it is difficult for you to
imagine what it was like to grow up in the very violent years of the not-so-distant past. This is
why this resource is so important, not least in helping you to understand how young people like
yourselves were affected by the conflict and how so many, on both sides of our sadly divided
community, became involved in the conflict and in violence.

Thanks to our Peace Process, all of this is now in the past and none of us will ever want to go
back to those dark days.

We are all learning that there has to be a better way to resolve our differences and secure a
peaceful future for you and for your children. Nobody knows this better than the people who
were very personally involved in the conflict. This is why it is so important for you to hear their
stories - so that you may be spared what they went through and that together with you we will
now build a happy, fair and safe community for us all to share.

Rev. Harold Good
Former Methodist President



introduction

and acknowledgements

This publication is an unique achievement. It is a very honest sharing of experience by a
number of individual ex-combatants/political ex-prisoners from very different backgrounds. The
views that these individuals bring to the important question of citizenship are not often heard in
Northern Ireland despite its long history of conflict. All too often society only learns about its
history from either political power-holders or professional historians — this publication represents
something different, it offers the often painful learning from lives that were intertwined in all the
contradictions of a bitterly contested society.

What motivated the participation of the political ex-prisoners in this project was a determination
that their experiences should be shared with young people. There is no sense of glamour in
their stories nor any sense of self-aggrandisement. They are an honest portrayal of how
individuals can become caught up in violence; inflict and suffer pain; endure often long prison
sentences and still hold a commitment to make society a more just and inclusive place. This is
the essence of where we have come from; hopefully it can contribute to, and inform, a future
sense of citizenship that can avoid these circumstances and work to create a more inclusive,
welcoming and equal society.

The Prison to Peace Partnership has been supported by the EU PEACE Il Programme, through
the Special EU Programmes Body. The Community Foundation for Northern Ireland would like
to acknowledge the support of Brenda Hegarty and Howard Keery, from the Programmes
Body. The Foundation also welcomes and recognises the interest of both Bruce Robinson and
Linsey Farrell of the Northern Ireland Civil Service in the ongoing work. However this
publication would never have seen the light of day without the major voluntary effort and
commitment invested by Lesley McEvoy (School of Education — Queens University, Belfast)
who worked tirelessly with the Community Foundation staff and the members of the Citizenship
and Youth Working Group of the Prison to Peace Partnership, under the chairpersonship of
Colin Halliday (Charter Regional). We also acknowledge the work of the organisations
represented on the Working Group: Coiste na n-larchimi, Teach na Failte, Lisburn Prisoners’
Support Project, An Eochair, and EPIC (North Ulster) and to the Nerve Centre who produced
the DVD and Thunk Creative who provided the graphic design work. Finally, sincere thanks go
to the fifteen individuals who were willing to share their stories so that their narratives could be
used in this resource.

We hope that this publication will find its way on to the curriculum of many schools and youth
clubs across Northern Ireland in order to create discussion, as well as to both inform and inspire
young people, and demonstrate that there is always a different way to achieve change.

Avila Kilmurray
Director - Community Foundation for Northern Ireland



Yesource overview

and curriculum hnks

This resource provides an opportunity for young people to explore issues relating to the conflict
in Northern Ireland/ the North of Ireland, its legacy and the transition to peace from the
perspective of political ex-prisoners. The resource aims at increasing young people’s
knowledge of the reality of the experiences of political ex-prisoners and in particular to
de-mythologize the prison experience. It also employs a range of active learning methodologies
to enhance and develop young people’s key skills. Furthermore, in accordance with the
principles of citizenship education, the resource encourages critical reflection on these issues
and provides opportunities for young people to consider how they can play a positive role and
make a positive contribution to their communities. Finally, through the suggested activities young
people should develop an awareness and appreciation of the values underpinning community
development and peace building initiatives.

Through a range of activities in the resource young people are asked to:
e develop an understanding of the term ‘political ex-prisoner’

e consider the factors which influenced individuals’ decisions to become involved in
the conflict

e explore the reality of the prison experience and its impact on political ex-prisoners,
their families and their communities

* become familiar with the post-conflict work of political ex-prisoners in conflict
transformation and community development

¢ determine how young people could make a positive contribution in their
own communities

There are 9 sessions in the resource:

The first three sessions focus on the circumstances which influenced individuals in their decision
to become involved in the conflict.

The next three sessions focus on the prison experience and its impact.

The final three sessions concentrate on encouraging young people to learn from the positive
contribution made by political ex-prisoners to conflict transformation and community
development.

The concept map below provides an overview of the resource and highlights key ideas explored
in the sessions.



concept map

Key Concept

Development

Activity

Defining the term
‘political ex-prisoner’

Facts and figures relating
to political ex-prisoners
Defining terminology

What do we mean by
‘political ex-prisoners’?
Session 1

Becoming involved
in conflict

/./

Factors and circumstances
which influenced individuals’
decisions

Impact of involvement
Comparing experiences

Why did people get involved?
Reflecting on the experience
Session 2 and 3

The prison experience

Challenging assumptions
Exploring the reality
Impact of prison
Comparing experiences

Imagining the prison experience
The reality of the prison
experience

The impact of the prison
experience

Session 4-6

The positive contribution
of political ex-prisoners
to our community

Role in conflict transformation
Contribution to community
development

What positive role have political
ex-prisoners played?
Reflecting on the role of
political ex-prisoners in our
community

Sessions 7-8

Young people and
community participation

Exploring opportunities for
young people to play a
positive role in the community

How can | play a positive
role in my community?
Session 9
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using the resource
n local and global citizenship

Local and Global Citizenship in Northern Ireland is based on four themes:

Human Rights and Social Responsibility
Diversity and Inclusion

Equality and Social Justice

Democracy and Active Participation

The specific requirements of the Key Stage 3 curriculum are clearly articulated under these four
themes. At Key Stage 4 the themes have informed the following statements of minimum requirement
which outline the statutory curriculum for Local and Global Citizenship, which states that:

Students should be enabled to:
e respond to the specific challenges and opportunities which diversity and inclusion present in
Northern Ireland and the wider world;

e identify and exercise their rights and social responsibilities in relation to local, national and
global issues;

* develop their understanding of the role of society and government in safeguarding individual
and collective rights in order to promote equality and to ensure that everyone is treated fairly;

e develop their understanding of how to participate in a range of democratic processes;

e develop awareness of key democratic institutions and their role in promoting inclusion, justice
and democracy;

e develop awareness of the role of non-governmental organisations.

For more information regarding the Key Stage 4 curriculum including non-statutory guidance
materials see www.nicurriculum.org.uk

This statutory curriculum has also been used as the basis for the Local and Global Citizenship
component of the optional GCSE ‘Learning for Life and Work’
For more information regarding the requirements of the GCSE see www.ccea.org.uk

This resource has been designed specifically to support the delivery of Local and Global
Citizenship at Key Stage Four. It contributes to this area of the curriculum by providing
opportunities for young people to explore:

¢ the nature of the conflict in Northern Ireland and its impact on individuals, families and
communities

* how non-governmental organisations, such as political ex-prisoner organisations, are
playing a positive role in society and contributing to conflict transformation and community
development

e ways in which young people can participate and contribute positively to their communities
e young people’s own social responsibilities in their community and wider society

11



Key features of the session outline plans

The lesson plans for each session to incorporate all aspects of best practice and are in line with the
approach expected in the Northern Ireland Curriculum. Each session includes the following sections

About this session Provides a brief synopsis of and highlights
the active methodologies used in the session

Learning Intentions Clearly articulates what students should be able
to do by the end of the session.

Opportunities for skills development Links specific activities in the session to the skills
framework at KS4: communication, using

maths, using ICT, and using thinking skills and
personal capabilities

Resources and Preparation Outlines the resources needed for the session
and preparation required prior to delivery

Time Suggests the minimum time required to cover all
the activities in the session

Introduction Provides a step-by-step guide to delivering the
Progression session including prompt questions and
Conclusion classroom management suggestions

Catering for Differentiation Explains how the session is designed to cater for

mixed ability teaching and suggests additional
strategies to assist with differentiating the session
for a range of abilities

12



Section 1.
Becoming involved
in the conflict
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Session 1

What do we mean by ‘political ex-prisoners’?

About This Session

This session provides young people with some basic information relating to political ex-prisoners.
It explores the terminology used in relation to political ex-prisoners and explains the rationale for
the use of this term in the resource.

The main methodologies used in this session are: a K-W-L grid, ‘Each One Teach One’,
‘Think, pair, share’

Learning Intentions

By the end of this activity young people should be able to:

e determine their own learning objectives for this series of activities
e recall some basic facts relating to those who experienced prison as a result of the conflict
e compare and contrast the term ‘political ex-prisoner’ with other associated terms

Assessment Opportunities

The K-W-L grid provides an opportunity for young people to assess their own learning throughout
the module

Opportunity for Skills Development

Skill | Activity
Communication: communicating viewpoints Each One Teach One
in a logical and coherent manner; Think, pair, share
participating in discussions
Problem solving: thinking, Think, pair, share
and decision making
Working with others Each One Teach One
Think, pair, share

Self-management K-W-L

Resources

® Resource Sheet 1.1 K-W-L grid (Know, Would like to know, Learnt)

* Resource Sheet 1.2 Each One Teach One

e Flipchart paper

* Markers

e Post-it notes

Preparation

e Photocopy Resource Sheet 1.1 for each young person
e Photocopy Resource Sheet 1.2 and cut into separate strips. Ensure that you have one strip for
each young person (duplicate strips if necessary)

Time 30-40 mins

14



Introduction

Introduce the module by explaining its aims and reading out the foreword written for young people .
Ask the young people to think about what they already know about political ex-prisoners, and what
they would like to know and to record their thoughts on the K-W-L grid provided. Explain that they
will be completing the third column as they progress through the activities, and that the next activity
might answer some of their questions.

Progression

1. Give each young person one statement from Resource Sheet 1.2. Explain that each statement
contains a piece of information about people who experienced prison as a result of the conflict here.

2. Ask each young person to read their statement carefully to themselves and to make sure that they
understand what it says.

3. Explain to the young people that they are going to teach the information they have been given to
as many people in the class as possible. They should try to think of ways of explaining their
information clearly.

4. Ask young people to move around the room passing on the information to others. They may
begin to make connections between their information and someone else’s. Encourage this and
any resulting discussion. They may even wish to move around in groups passing on their
‘combined’ information.

5. When you feel the young people have gathered an adequate amount of information from others
ask them to return to their seats and use the following questions to help them recall what they
heard.

e What did you learn during the activity?
e What surprised? What didn’t surprise you?

6. Ask young people to consider why the activity used the term ‘political ex-prisoner’. Display this
term on a board or flip-chart and ask young people to take a minute to think about other words or
phrases that could be used instead of this term. Ask young people to record these words or
phrases on individual ‘post-it” notes.

7. Ask them in pairs to discuss the words or phrases on their post-its and to select three of these to
share with the rest of class by placing the post-its around the term displayed on the board or
flipchart.

8. Ask the young people to briefly compare and contrast the other terms and explain the rationale for
the term used in this resource (see Teacher’s Notes below)

Conclusion

Return to the learning intentions to summarise the session. Return to the K-W-L grid and ask the
young people to add in anything they have learnt in the third column.

Catering for Differentiation

The ‘Each One Teach One’ methodology is particularly well suited to mixed ability groups. Young
people can be given a piece of information suited to their ability. The information on the strips is
organised so that some strips contain information that is more straightforward than others.

Teacher’s Notes

This lesson gives you the chance to explore the ‘politics of naming’. The term used in this resource is
‘political ex-prisoner’. This is used to differentiate between those convicted of what are sometimes
referred to as ‘ordinary’ offences and those convicted of offences associated with the conflict i.e.
those which are ‘politically motivated’. The term ‘politically motivated ex-prisoners’ is sometimes
used, as are ‘politically motivated former prisoners’ and ‘people with conflict related convictions’.

Also the terms Republican ex-prisoner and Loyalist ex-prisoner are used in the resource to indicate
particular forms of political motivation. It's important where the ‘ex’ goes. Palitical ex-prisoners do not
want to be characterised for example as ‘ex-republican’ or ‘ex-loyalist’. The term ‘paramilitary’

is not used in this resource as political ex-prisoners see it as a term associated with gangs etc.

That disregards their political motivation. 1 5



Resource Sheet 1.1 K-W-L grid
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Resource Sheet 1.2 Each One Teach One

~

| It is estimated that 18000 republicans went through the prisons during the conflict |
----------------------------ﬂ
[ It is estimated that between 5000 to 10000 loyalists went through the prisons during 1
the conflict
----------------------------J
I If you think about political ex-prisoners and their families, between 100,000 and 200,000 I
| thousand people in our society are affected by the impact of this prison experience |

h----------------------------4

| During the conflict the percentage of prisoners being re-convicted after release was low.
Between 1985 and 1990, 374 life sentence political prisoners were released. Only 1 was later 1

convicted of a terrorist/ political offence
L----------------------------

[ During the conflict political prisoners were held in Long Kesh / Maze prison, Crumlin Road, 1
Magillian and Maghaberry prisons. Female palitical prisoners were held in Armagh and then in
| Maghaberry prisons. |

P----------------------------q

For a short time prisoners were held on the Maidstone Prison Ship in Belfast Harbour. The
I prisoners held here were interned (that means they were imprisoned without having gone I
through any court trial)

Ly

I From 1971 to 1976 prisoners convicted of ‘terrorist offenses’ had ‘Special Category Status’
which meant they were recognised as political prisoners.

h----------------------------4

| From 1976 into the late 1980s political prisoners were treated as ‘ordinary’ (or non-political) |
prisoners. This led to prison protests such as the blanket protests, the no-wash protests and

[ hunger strikes. By the end of the 1980s most of the prisoners’ demands had been met and I
they were seen, more or less, as political prisoners.

L----------------------------J

I Political prisoners were released as part of the Good Friday/Belfast Agreement in 1998. They I
I were released on license which meant that if they re-offended in any way at all they would go |

| Dback to prison without having to be re-convicted in the courts |
----------------------------ﬂ
1 194 loyalist prisoners were released as part of the Good Friday/Belfast Agreement |

B o e e e A ]

l_ 241 republican prisoners were released as part of the Good Friday/Belfast Agreement
|

12 prisoners who were not connected to any particular republican or loyalist group were [
released as part of the Good Friday/Belfast Agreement |
h----------------------------4
| Inthe 12 years following the early release of political prisoners, as part of the Good |
I Friday/Belfast Agreement, less than 10% of these political ex-prisoners have ‘re-offended’. |

In Northern Ireland 48% of ‘ordinary’ prisoners (that is those who have not been convicted of I
a political offence) ‘re-offend’ within 2 years of their release
L----------------------------
I There are a number of community based organisations which have been set up to support

i political ex-prisoners and their families. i
L-----------------------------‘
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Resource Sheet 1.2 Each One Teach One (continued)

~%

r-----------------------------1
Coiste na n-larchimi was formed in 1998. It is the umbrella organisation of the Republican ex- I

I prisoner network throughout Ireland. It works to provide support to the many thousands of [
political ex-prisoners (former IRA) and their families who are living daily with the legacy of
imprisonment. |

h----------------------------4

Lisburn Prisoners Support Project was formed in 1996 and works with Loyalist ex-prisoners |
I (former UDA and UFF), their families and other community organisations to provide services and I
facilities to support the needs of political ex-prisoners and their families in the process of re-

[ integration into the community. 1
----------------------------4

| Teach na Failte is an INLA ex-prisoner support group. It was formed in 1997 providing a |
variety of services for individuals and families who have been directly bereaved, victimised or I

I_traumatised as a result of the conflict.

& & &8 &8 & & &8 & & & & & &8 & &8 &8 & &8 &8 & &8 & &8 & &8 B _§B |

| EPIC was established in 1995, and EPIC (North Ulster) in 2009, to address the problems I

| surrounding the reintegration of political ex- prisoners into the community and in particular those |

| prisoners from UVF and RHC backgrounds. |

r----------------------------ﬁ
An Eochair was established in 1998 to identify and address the needs of Official Republican

[ ex- prisoners and their families. It provides advice, guidance, training, education and support to I
former Official IRA prisoners, their families and the broader community.

L-----------------------------‘
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Session 2

Why did people get involved?

About This Session

This session enables young people to explore the narratives and experiences of political ex-
prisoners in order to develop an understanding of why people became involved in the conflict.
The main methodology used in this activity is a card cluster and zone of relevance.

Learning Intentions

By the end of the session young people should be able to:

e recall some reasons why individuals choose to become involved in the conflict
e classify and categorize these reasons into broad themes or factors

e evaluate the significance of these factors

Opportunity for Skills Development

Skill | Activity
Communication: communicating viewpoints in a Card cluster

logical and coherent manner; participating in discussions,
making oral and written summaries

Problem solving: thinking, Zone of relevance
and decision making

Working with others Group work
Self-management K-W-L

Resources

DVD From Prison to Peace (section 1)
Resource Sheet 2.1 Thought Bubble

Resource Sheet 2.2 Becoming involved

Resource Sheet 2.3 Zone of relevance

Flipchart pages

Glue or blutac

Markers

Preparation

* Photocopy Resource Sheet 2.1 for each young person

* Photocopy Resource Sheet 2.2 for each group onto card and cut into separate cards
e Photocopy Resource Sheet 2.3 for each group

Time 30-40 mins

19



Introduction

Play section 1 of the ‘From Prison to Peace’ DVD. Ask young people to write down their first
thoughts in the ‘thought bubble’ (Resource Sheet 2.1) and any questions they might have as a
result of watching the DVD clip. Take brief feedback and indicate which of their questions will be
answered during the following sessions. (Make a note of any questions which may not be
answered and ask young people to record these in the ‘Would like to know’ section of their K-W-
L grid to be returned at the end of the module). Explain the purpose of the lesson by
(appropriately) sharing the learning intentions with the students

Progression

1. Place young people into small groups and provide them with the set of reasons that caused
people to get involved in the conflict (Resource Sheet 2.2 as a set of cards). Explain to the young
people that these cards give a range of reasons from differing perspectives.

2. Explain to the young people that they will be ‘clustering’ these cards into groups. Ask them to
turn over one card from the top of the pack and place it in front of them. They should then turn
over the second card and compare it with the first. If they think that there is a strong connection
between these reasons then they should place the card beside the first card to form a ‘cluster’
(e.g. both examples indicate that the individual became involved in the conflict due to the death
of a friend). If they do not think there is a strong connection between the reasons then they
should place the card a distance away from the first.

3. They should continue this process turning over one card at a time, adding to their clusters or
swapping cards around to form other clusters, or breaking clusters into sub-clusters etc.
Reassure them that there is no right or wrong answer- the exercise is designed to develop their
capacity to make their own connections between ideas.

4. When they have clustered all the cards ask them to stick their cards in their clusters onto the
flipchart page.

5. Ask them to give each cluster a name (e.g. ‘death of a friend’) and to record these on their
flipcharts.

6. Allow some time for the young people to move in groups around the room to examine how other
groups have clustered the reasons.

7. Take feedback from each group on how they have clustered the reasons. Record these on the
board/flipchart and use their ideas to draw out a number of common themes.

8. Distribute a ‘zone of relevance’ sheet to each group (Resource Sheet 2.3) Ask them to decide
where each of the themes, identified in step 7 above, should be placed. Those themes which
they think are most relevant to explaining why people became involved in the conflict should be
placed close to the centre; those which are less relevant further away from the centre. Again
there is no right or wrong answer. The purpose is to encourage students to evaluate the
significance of the particular reasons.

Conclusion

Provide some time for the young people to reflect on what they have heard/read during this
session. Ask them to consider if they would have made the same choices. If so, why? If not, why
not? Take some feedback, ensuring a range of perspectives are heard. Explain that in the next
session they will be exploring political ex-prisoners’ reflections on their involvement in the conflict.
Return to the learning intentions to summarise the session. Return to the K-W-L grid and ask the
young people to add in anything they have learnt in the third column.

20



Catering for Differentiation

The resources for this activity have been designed to cater for a range of abilities. The cards for the
clustering activity include simple as well as more complex statements. You may wish to select the
most appropriate cards for your students for use in the clustering. However, through the clustering
activity students should be able to make connections between the simple and complex statements
and in doing so may come to an understanding of the more complex statements.

Teacher’s Notes

The quotes from individuals in this activity have been referenced as either ‘republican’ or ‘loyalist’ in
order to keep the information as straightforward as possible for the young people. However it is very
important to note that there are different and distinct perspectives within republicanism and loyalism.
You might wish to explore this with the young people (see glossary for further information).
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Resource Sheet 2.1 ‘Thought Bubble’
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~<5

I No one reason and 1Z's difficuld 2o
I guantify. Most of ruy childhood

| Hionds didn'e 3ei involved so you

| cane rea//y blarme the emvironrent.

I Big Curning point for me was 'Bloody
I Sana/ay'. You coere Po/fz(/cf&sa/ at a
young age. As a kid I cwas rioting and
then when I was 14 or 15 Jorned.
Everyone of ry Friends at 2hat Zime
Joined the IKA or INLA. IZ was a
reaction Zo See/‘nﬁ Stef¥ on TV and
on the streets.

Republican ex-prisoner

I Republican ex-prisoner

F--------------

I F am//y reasons . My fadher had Aee_n

| ‘Aderned in 2he 19405 and Zwwo wuncles
I had been in the war of 1ndependence.
I Cowusins were involved. IT¢ was Jé(Sf

| like a faruly tradition. It cas like a
I 're/{g/oa\s a/az‘y' o be honest.

l Republican ex-prisoner
L--------------

[ I don't come Fror a repaé//can
Aazc@roana/, My parents were Catholic
but ere pro-British. I was a)dZ‘C/’l/ng I

77, 2he 19705 and heard aboud a [

i petrol bomber Ae/ng Shot. He [

| shouldn't have been doing what he cas

| a/o/ng but he didn't deserve Zo 58(‘ Sht. 1

I Republican ex-prisoner

I I I I D D D D D D B B B .

I We roere Very aware of what was 30/‘/73

| on when the conflict starded and how
the adults were concerned for our

i Safefy. That was the ewironment T

I oas 3row//39 wup in. Difficult to say

I how much of it was éecaase yoa were

| 5e//73 analytical about the situation and

| fow much were the events swurrowundin

| vou. I suppose it was a bit of bth.

l Republican ex-prisoner
L---------------

""""'F"""ﬁ"""""J

I
L

Resource Sheet 2.2 Becoming Involved

Z came Ffrom a Socialist
éacégroana/. You alevays have that
Kind of politics in your Aac,égroana/ .
4/(/704{9/7 I had Friends £ror the
Union'st communty you kneco
there was 50/)732‘/7/173 different
aboud you. I remenber See/‘n\g Zher
changng Lheir aiiudes, Asdom/nj
mMOre SUSPICIOUS.

Republican ex-prisoner

I I I I D D D D D B B .
Yoiul'd hear he arrmocred cars
cO/r//ng into the street and Zhe
screanrung and youl'd 2hink:  What's
that, that's ry nefg/zéoar, thad's
rty Communty' . It was that and
the persona/ abuse 5}/ 2he army.

Republican ex-prisoner

N I I I D D D D D D S .
T £irst became imvolved when T
was 4. I didn't /ive in a re/%zé//can
area. We /ived in a protestant area
My /’a/n//y weren'? repaé//can bert
we were nationalist. then I was
Growing up all ry Friends outside
school! were proZ‘eSZ‘ahZ‘\S . But
with 2he onset of the conflict
Chere was a gradual groeoing apart
£rort MySe//’ and Y friends. A
/arge percentage of therr roved
apart From me.

LS. e ———. |

Republican ex-prisoner
I I I B B B D D B B B .

I was disqusted cwith Bloody Friday. |

I ¢hougltt 'This isn't what politics |
1S, 2his i1sn'T whdd the war was |
aboud . But there were no political |
alternadives arowund at the Line. |
Republican ex-prisoner l

-------------q
I's 2o do with pa\SS/‘on. Youl're I
proﬁdé/y more passionade aboed |
z‘/z/ngs ¢han your Friends. Passionade I
about politics and history. |
Republican ex-prisoner l
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=5,

I peop/e_ T kneco had been victims of There cwas a f’ee//‘ng a? 2had Zime
| ¢he conflict and in one case acz‘aa//y al/so of sort of members of the
| Glled in the conflict. And images of £irst world war, 'sons of U/ster

| ¢hings like the Oxtord Street Bomb. : and all that .. and... ' Why are you
| Bodies on the street. i not involved in 2his? There was a
I Loyalist ex-prisoner I bit of pressure from thad.
I Loyalist ex-prisoner

h--------------l
I The whole comersation was about e b e b e
I howo the UDK and the Police I
I couldn'? Cope— So there was no I A greew u«p n an area where the
i point Joinfng Zher i G or Flashpoints were then Che
| . . conflict started. There was

Loyalist ex-prisoner l

»MaSSive r/oZ‘/nﬂ in CAdd area — on
both sides. There coere no-—wa/‘ninj
[ The 19205 2o me in 2hS Country was i borbs going ofF ad thad ime.

purely sectarian and when I cas | , ,
. C . Loyalist ex-prisoner
I asked Zo 5ez‘ involved T sad yes I
I Republican ex-prisoner L L B B B & § N § & B §B § _§ |

h--------------l

[ . . . o . | ¢ was the natwra/ thing to do. IZ
[ 7 O/’Z"c‘*s wasnt a 5’3 5/7"73 19 1y //‘/’e a I was a defensive organ/‘SdZ‘fon. Most
that time. As a Ceenager I couldnt I oFf oy Friends and Farily were in

: cnderstand why Nationdlists ard | e argmsation. To me it was
Catholics were Z‘a/,é/ng aboud I Jjust @ natur o 7 /7/,73_

| discrimination. te all were in the same

| position— a)or,é/ng class farilies. We

| @/ had very Iittle. But in the early 1 e e . "

| 19705 Zhe violence 50(‘ So bad. And =

I Friends I went o school with had
gore into the security forces and were

I killed A}/ repaé/fcanS . A/oéoa’y Seened

| Zo be able to 33(‘ a handle on i¢. I did

I Z‘/71An,é Qéoaf Jo/n/ng f/]e Secar/iy
forces but T Jo/nea/ the (WF.

l Loyalist ex-prisoner

NI VI —

None of Y /’am//y or Friends were
Involved. My -f’am//y were 1n the
Security forces so I Joined Zhe
Security forces. The point I 3oz‘
involved cas Chrough Seeing so

_ . Gy Friends and corirades Ae/ng

| Loyalist ex-prisoner metrdered. And w:‘z‘neésfng pecple
53//73 murdered. T 30{ Zo the point
where enoaﬁ/'/ was enoag/m ke
becare very -f’ranraZ‘/‘ng not ée/ng
able 2o do anyZ‘/ﬁng and Seeing
pecple on the streets that you
kneco had mecrdered your comrades.
So I left Zhe Security forces and
Jo/nea’ 2he UDA.

Loyalist ex-prisoner

P------------_-

|
|
|
|
|
|
i I'd no political bone in 1/ 500/}/ at the :
| tirie. But it coas a natural progression

| Hom Lhrowing stones, Lo carr/ing ]
| wedpons Lo eventually a\sinj weapons. I
| 7here was a pride Z‘/?/‘ng with it. Life a I
| éaa’ge of” honour to be asked Zo Jon ) |
| the area I came Fron. i
l Loyalist ex-prisoner I

e o o e e o e e e e o o
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Session 3

Reflecting on the Experience

About This Session

This lesson enables young people to reflect on how political ex-prisoners see the
consequences of being involved in the conflict and the impact it had on their lives and the
lives of others.

The main methodology used in this activity is a role-play conducted as a carousel discussion.

Learning Intentions

By the end of the session young people should be able to:

e describe some of the consequences of being involved in conflict
e categorise these consequences into broad themes

e compare and contrast the experience of political ex-prisoners

Assessment Opportunities

Individual summaries of the carousel discussion and whole class discussion will provide
opportunities to ascertain student understanding during the lesson. The K-W-L-H grid
provides an opportunity for students to assess their own learning throughout the module.

Opportunity for Skills Development

Skill | Activity
Communication: communicating viewpoints in a Carousel discussion (in role)
logical and coherent manner; participating in discussions
Being Creative: learn from Carousel discussion (in role)
and value other people’s ideas
Working with others Small group work
Self-management K-W-L grid

Resources

Resource Sheet 3.1 Role-cards

Resource Sheet 3.2 Comparison Alley

Preparation

e Photocopy Resource Sheet 3.1 onto card and cut into separate cards, one for each young
person (you may need to duplicate some cards for larger classes)

* Photocopy Resource Sheet 3.2 for each young person

Time 30-40 mins
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Introduction

Briefly review previous session by asking a few young people to recall the reasons that prompted
individuals to become involved in the conflict and their own reflections from the end of the
previous session. Explain the purpose of the session by (appropriately) sharing the learning
intentions with the young people.

Progression

1. Give each student a role-card (Resource Sheet 3.1) and ask them to take some time to read the
information on it and to think about how they might present this information/perspective to
someone else: Who are they? What were the consequences of their involvement? \What impact
did it have? How might they feel about this?

2. Split class into two groups. Ask one group to form an inner circle and the other group to form an
outer circle. Each person in the inner circle should be facing someone in the outer circle

3. Ask each pair in role to briefly introduce themselves to each other and to share the
information/perspective on their role-card.

4. Now ask the young people in the outer circle to rotate one place clockwise (people in inner circle
do not move) and to introduce themselves to their new partner.

5. Continue with this carousel discussion until everyone has had an opportunity to ‘meet’ a wide
range of characters. After the first few encounters their confidence in portraying their character
should increase so you may want to increase the time they have with their new partners. It is also
helpful after a few rotations to ask students to make connections with other ‘characters’ they
have met and to extend the conversations they are having beyond simple introductions. You
could use the following prompts to assist fuller discussion:

e ‘This time, as well as introducing yourself tell your new partner about some of the other people
you have met’

e ‘This time, after you've introduced yourselves and chatted about other people you've met,
maybe you could spend a bit of time talking (in role) about similarities between the experiences
of the people you’ve met’

e ‘This time, after you've introduced yourselves and chatted about other people you've met,
maybe you could spend a bit of time talking (in role) about differences between the
experiences of the people you've met’

6. When the students have ‘met’ a range of characters stop the discussion and ask them to get
into small groups (of 3 or 4) to discuss the following questions:
¢ Did anything surprise you during the activity? If so, what?
¢ What where the main consequences of being involved in the conflict?

e What are the similarities and differences between the information/perspectives you heard?

Conclusion

Ask the young people to reflect back on the last two sessions, but this time to think about the
similarities and differences between loyalist and republican perspectives and experiences. Ask them
to suggest ideas and record these on the ‘Comparison Alley’ (Resource Sheet 3.2).

Return to the learning intentions to summarise the lesson. Time permitting return to the K-W-L grid
and ask young people to fill in anything new they have learnt during the session.

Catering for Differentiation

The resources for this activity have been designed to cater for a range of abilities. The role cards for
the carousel discussion include characters presenting very straightforward information and those
with more complex contributions to make. Select and allocate the role cards which are most
appropriate for your class and for individual young people.
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Resource Sheet 3.1 Role Cards

I Menz‘a//y 7 was heady. You coere
afraid and nervous o/o/ng Zhe Z‘/zings
you were c/o/nﬁ, You woere afraid ¢Hs

I couwld ﬁqppen Zo youl also. Yoa were

| cncomtortadle in other /oycz/isz‘ areas

I even. Our /‘ami/y /ife Aeca/)?e Z‘OZ‘Q//}/

| dFFerent. Tensions developed coith ruy

| A2her. e had been where Ais Son

| was. e was z‘oz‘cz//y aga/nsz‘ e ée/nﬁ
involved. I remerber one n1:9/72‘ he said

| There's only two ways this will end

| Ffor you, Son' deatlh or prison .

| Loyalist ex-prisoner

h--------------

) Z don't see a call for k/'o/nfng wup

| ayriore rnoco. When I Grew up Zhe

| Street lensions and inter—commumty
violence was esca/az‘/ng back then. T

| hink today there is not fung like 2h.

I I don't see the Sense in an young

I person 3ez‘z‘in3 involved. A2 the time

Zhere was a 3/amoar involved in it. IF

Chey just kneco whad it's actually

i like in Ae/nﬁ involved in é/‘///ng
Soreone. Tt's not like the rovies.

l IF 2hey see Zhe resul? Zhey leave on

I Zhe /’am//y lef?t belind and the result

i on their own Ffarily and 2heir own
rund. I did it a Few Cimes and 17 Felt

i worse each Cme. I was Somef/ﬁng

I you felt had o be done bt you

| 4t /ike c/o/nﬁ iZ.

I Loyalist ex-prisoner

—— e —— e — e

I In 2he protestant wor,é/ng class

| tlere's a real lacs and order emphiasis.

| oy life I had never been in trowudble
I of any o/eécrf/ﬂf/on. A)/f/l /7/‘nc/5/:9/7z‘ A

| Fnd it wnreal at ¢imes. On one side I 1
I was imvoled in ¢he WF and on the

| other side 1y /ife was perfection. I

| wouldn'? have drearit ofF o/r/‘//ng ry Car i
| withowt tax or insurance. Tt was a |
I Sz‘range experience. |
I Loyalist ex-prisoner I

L

W hat ,éepi e 30//73 was that you
kneco cohat you ere a/ofng was
/‘/:9/7{ and it was Zhe r/:9/7Z‘ /df/? Zo
lake @t that time. Terrible Z‘/ﬁngs
were hqppen/ng bt these cere Zhe
sacrifices you had o make. t0hen
corprades were Shot 12 just made
you more deterrined.

Republican ex-prisoner

A 5/9652,% Zo all Y Comrades and
thelr sons are I and Z‘/Iey don't
cwant 2her going out on a Saturday
n{g/zz‘ ... never nsund wanz‘/ng Zher o
3@5 involved. And we cwere all
involved at 2hat age. We toere a
3eneraf/on n 3/7ez‘fo. We had rno
‘/‘055 . But we don't want 2o See
young pecple 5&&/‘173 involved rnoeo.
We don't want Yo see therr in
prison. We were idealists in our
d@/. Kids Z‘oa'ay aren't.

Republican ex-prisoner

N R

I have no regrez‘s about all that
Aappened. A /ot ofF 1y Friends also
died in the conflict. I don't Ffee/
the need Zo qpo/og/Se Ffor whda
T've done buct I coil! Z‘a,ée
reSponS/é///fy for what I've donre.
Bet el/eryt/w'ng has change_o/ noeo.
The Good Fr/c/ca/ 43reemenf Aas
c/flangea/ Z‘/71‘n35 . The wuse of force
depends on the leve! of oppression
and what ot her wass there are Zo
end the conflict. TZ ”ay be Sloew
and /’raSZ‘/‘CZZ(/ng but it's better
Zhan the allernddive.

Republican ex-prisoner
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=5,

| We don'? wart @ more young pecple i Who warts 2o go z‘/;roajh al/ that |
| or families going through all that we i again? My Kids are grown wp and they |l
| coent 2‘/7/-04(5/7. And that's 5e,nafne. IZ didn'? go Z‘/?/*o&(g/? the worst of iZ. |
| was crazy, it was necessary at 2he 1 Who in their rig/t mind could ot I
| Zirre bud 2 was crazy. Our +amilies I« go through ol Chat agan? I
| care Chrough far far rore than coe : Republican ex-prisoner |
I Loyalist ex-prisoner [ You can See iZ in the tee ones Zoday |
e o - - reacting aganst allhority and
I Orgdh/SQZ‘fon\S 5/70&(/0/ 1ot Ae recra/f//g 14} I 33(‘2‘//29 Involved in anZ‘f—-SoC‘ja/
| o s year olds nowo. There are /arge | behaviowr. then I was yourg Zhere
| nembers of pecple who wat to be I .as noz‘/w}g that could be done Zo
involved. And Z‘/Iey're rann//g wild because I slop me £ron 5:91‘{[/5 involved. /‘@/
f/}ey'\/e noi/y/;g Zo do. e need to be | advice o young ones today is don't
I oo :é/hg ot young pecp o Aot not 2o I 30 dowon that road. %// there IS
| Lo Lhep dboud quns ard ol that. e | *° NEEE LR L7 IS,
need 2o showw ther right From corong. | Republican ex-prisoner

I Loyalist ex-prisoner

P-------------

i The clear message we wart Co be

I Senc/f/g yoarg peop/e IS we've been Zhere
and done o/l of tA. A/oéoo/y reeds Zo 9o

U tprough all that. There's otter woaps
noww. We need to educate ther and

I teach them abord Communcalion,

| regotiation and comproruse. I they can

I be ﬁe/pec/ 2o be confident and proud of

N 2heir cwon history and culture they don't

I need o be afrad ofwyone else's.

l Loyalist ex-prisoner

h--------------

I Z éneco cohen T 505 inwolved T was 50//29

| 2o end wp dead or in prison. The only

| motivalion I Aad was o comrit as
much violence as possible as guickly as

| possible. I believed violence was a way

| of ér/nj//g Che stdde down. The ,é/////g of

/eo//e wWas edS/A/y J‘asz‘/ﬂaé/e. The act
iself. But howo heavily it sat on your
I Shoutlders was another Z‘/?/Alg- There's a
i /st of i/;//gs you look back on and
redalise Aow callous you coere p/@//ng
1 God with someone's life, to ée/'rg aboctd
I Zo be Killed and Z‘/?/n,@‘ng 'so whdad- ro 5/\9
I dea/ to the Jaéf/dz‘/on of not Ae//g &illed.
Republican ex-prisoner
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JL(SZ‘/ﬁCCZZ‘/oh Ffor violence. B

You coudd argete Zhere coas rever

Cel‘Z‘a/‘n/y noew here's 2he po//ffca/
Structures in place so that anysone
has a way of ferthering therr
aspirations é/ p&(rdy po//z‘/ca/ PICaNS .
IF there ever was a case £or
violence there certanly isnt now and
T woulld ?aesz‘/on Zhe rmotivadion oF
anyone wanz‘//g Zo get inwvolved in
Violence noto

Loyalist ex-prisoner

What I woulld sa/ Zo young peo/?/e
in the Fiire, who do feel the only
way is by taking wp ceqpons, is not
Zo 9o down that rocde. Thad tactic
won't succeed. Arred Sfraﬂg/e
divided protestants and Catholics. We
need Zo c/e\/e/op differest tactics. tWe
need to build 1244 I‘e/dl‘llon\S/?I‘/S with
loyalists Ffor example. te are doing
2hat roeo. 10 years ago e were
(/‘//1‘/29 each other. But e have a /ot
more in Common with each other.
We df] came From deprived areas,
we're wor(ug class pecple.

Republican ex-prisoner

S S -



Resource Sheet 3.2 Comparison Alley

s1auosud-xa uealgnday
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Section 2:
Understanding the
prison experience




Session 4

Imagining the Prison Experience

About This Session

This session asks young people to imagine what the prison experience might be like. The
primary purpose of this activity is to ascertain the pre-conceived ideas young people may
have and to use this as juxtaposition against the reality of prison as experienced by political
ex-prisoners. The main methodologies used in this activity are a circular brainstorm and a ‘P-
M-I" grid.

Learning Intentions

By the end of the session young people should be able to:

e present their own ideas regarding the prison experience

e sort these ideas into ‘plus’, ‘minus’ and ‘interesting’ categories

® begin to compare and contrast these ideas with the reality of the prison experience.

Opportunity for Skills Development

Skill | Activity
Communication: communicating viewpoints in a Group work
logical and coherent manner; participating in discussions Class discussion
Presentation

Problem solving: thinking and decision making Circular brainstorm
Working with others Group work
Self-management K-W-L grid

Resources

DVD From Prison to Peace (section 2)

Resource Sheet 4.1 P-M-I grid

Flipchart paper

Markers

Preparation

e Photocopy Resource Sheet 4.1 for each young person

Time 30-40 mins
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Introduction

Remind students of the conclusion to the previous lesson and explain that the next few
sessions are going to focus on political ex-prisoners’ experience of prison. Briefly (appropriately)
share learning intentions. Ask young people to take a few minutes to think about what it would
be like to be in prison (you may wish to locate and display some images of ‘prison’ as a
stimulus for this: real, cartoon, stereotypical images etc). Take some feedback from a few young
people and explain that in this session they are going to work together to produce a whole
class perspective on what prison might be like.

Progression

1. Place young people into groups of five or six.

2. Distribute a large sheet of paper to each group and ask them to start to record what they
think prison life would be like. Ask them to record their ideas any way they wish e.g. writing,
drawing etc.

3. Ask each group to pass its sheet of paper to the next group. They should then v the things
they agree with on this new sheet, X the things they disagree with and amend others if they
wish to. Ask them to add in their own ideas onto this sheet too.

4. Again ask each group to pass this sheet of paper to the next group. They should then v the
things they agree with, X the things they disagree with and amend others if they wish to.
Again they should add in new ideas.

5. Continue with this rotation of sheets until you feel the young people have contributed as
much as they can. During these rotations use questions to prompt them:

e \What would recreational facilities be like?

Food?

e How often would you be able to communicate with friends and family?

How often would you be able to have visitors?

What about education? Would you get a chance to learn more? Get qualifications?
e What would your living conditions be like? Etc.

6. Each sheet should be returned to the original group. Give young people some time to
absorb all the other groups’ comments.

7. Ask each group to select a maximum of four points to feed back to the rest of the class.
Collate these ideas on a mind-map on a board or flipchart.

8. Distribute Resource Sheet 4.1 and ask each group to complete this to indicate
e PLUS: did they identify anything positive about the prison experience? If so, what?
e MINUS: did they identify anything negative about the prison experience? If so, what?

e INTERESTING: what do think would be ‘interesting’ to find out more about? What do they
think would be ‘interesting to see if....7" etc.

9. Take brief feedback from each group.
10. Show section 2 of the ‘Prison to Peace’ DVD and ask young people for initial thoughts
e How does this compare with how they imagined the prison experience might be?

Conclusion

Return to the learning intentions to summarise the lesson. Explain to the young people that the
next session will give them more information/perspectives on the political ex-prisoners
experience of prison.
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Resource Sheet 4.1 P-M-I grid

Interesting

Minus

Plus
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Session b

The Reality of the Prison Experience

About This Session

This session provides young people with an opportunity to reflect on the reality of prison as
experienced by political ex-prisoners. The primary purpose of this activity is to ascertain the pre-
conceived ideas young people may have and to use this as juxtaposition against the reality of
prison as experienced by political ex-prisoners. The main methodology used in this activity is a
‘silent conversation’.

Learning Intentions

By the end of this activity young people should be able to:

e describe the reality of the prison experience

e compare and contrast the reality of the prison experience with their ideas from the previous session
e reflect on how the prison experience would have affected them

Assessment Opportunities

The K-W-L grid provides an opportunity for young people to assess their own learning throughout
the module

Opportunity for Skills Development

Skill | Activity
Communication: communicating viewpoints Silent Conversation
in a logical and coherent manner;
participating in discussions

Working with others Group work
Self-management K-W-L grid
Resources
e Resource Sheet 5.1 Perspectives on Prison

e Flipchart paper
e Markers (one per young person)

Preparation
e Photocopy Resource Sheet 5.1 and stick each stimulus card onto the middle of a flipchart page.

Time 30-40 mins
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Introduction

Remind students of the conclusion to the previous lesson and explain that this session focuses
on the reality of prison. Briefly (appropriately) share learning intentions.

Progression

1. Explain that this next activity is to be completed in complete silence. All communication must be
done through writing or drawing. Make sure you give all instructions in advance of the activity so
that the silence will not be broken. (You may wish to display these instructions so young people
can refer to them during the activity):

In twos or threes, read the stimulus material in the middle of the your flipchart carefully
Write down your thoughts or any questions you might want to ask the rest of your group
Your group can only answer by writing down their responses.

Everyone can write at the same time

You can use lines to link up answers to comments; or comment on comments &tc.

When instructed, you can leave your group and move around the other sheets, recording your
comments, questions and answers to the new stimulus material.

2. Place young people into groups of two or three and begin the ‘silent conversation’.

3. After no more than 10 mins instruct the groups to break up and move around other pages

4. After no more than 15 mins instruct the young people to return to their original groups and to
read their original sheet

5. Ask each group to feed back the main points that struck them about political ex-prisoners’
experience of prison.

What surprised them?
What didn’t surprise them?
What do they think was the most difficult aspect of prison life”?

Are there any similarities and differences between loyalist and republican experiences?
If so, what?

Conclusion

Ask the young people to spend some time imagining they were in prison and to reflect on how this

experience might affect them. Take some ideas from a few young people and then ask each young

person to record their own ideas. They could do this as a diary entry, a letter home, a poem, a song
etc. Return to the learning intentions to summarise the lesson.
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Resource sSheet 5.1 Perspectives on Prison

Stimulus 1

‘ ‘ In /_oya//‘SZ‘ circles peop/e ren aéoai with ‘Z.oya//si Prisoner

36

of” War' tattooed on their arr. T}ley Z2alk about prison as £ it
was thAs 3/‘8625 place. In 5Z‘ron3 loyalist communties Zhere's
actually a pride coith /mx//ng served in prison. I viecw 1T 5//5/]5/}/
different, fror gorng into Zhe Crumlin Koad it was a conflict
From we went in; it was as ¥ Che war had continted on the
inside. There was nof/]fng 3000/ abowd the Crumlin Koad.

I was in the Cruslin for over Zwo years on remand. In al/l of
those days it was conflict from day one. There was no M/x/ng.
There was a ca/npa{gn From both Sides For Segregdz‘/on,
Attacks coere c/czf/y on each other. Prison STafF were atdacked
daily. I remember hearing about shots being #ired at a prison
visitors bus in /4r»7a3/7. Republican farilies cwere ée/ng
collected o ge and See Zheir /7&(55&/7:15 ) p/‘/‘\Son and the bus
was shot at éy /oya//‘SfS. A f/loag/lz‘ Z‘/I/ArgS had been taken to
a nee leve! on Che owtside. tle were Fearfu! cwhat /)7/:9/73
hcgﬁpen Zo our farilies.

That led to the bord Ae/ng planted in the canteen in Che
Crumlin Koad. One man was killed oaz‘rz‘g/vz‘. Ancther man had
Vvery Severe neck /‘1‘7/'&(/-/}35 - Ahe died a Ffeeo da/s lcer. There were
numerous people 1njured. The prison staf¥ didn't knoeo what
o do- Zhey werent prepared and st locked the roorr. Sore
of " us ewere able 2o give £irst aid and reassurance and help the
prison stafF when Lhey 3oz‘ Zherr act Z‘oﬁel‘/)er. A /ot of pecple

were traumatiSed.

When the news of the bomdb came on the radio /ader hat
evening and it was reported that a loyalist was dead, we could
hear Cher c/leer/nﬁ and 5&2/73//73 Zhe pipes.

No one was able to contact 2heir farilies. We couldn't talk to
owur Ffarilies to reassure thesm Al we were OK. , ,



Stimulus 2

‘ ‘ In Sl‘mp/e Zerms, Y experience of Prison ISh't 5ooa’ . I was a
conflict from the 5&3/)7/7//73 in the Crumlin Koad. There was a
rmasSSive difference when I went Co the Maze. T was /ike
getting released. It was a whole other armosphere. But after
a month you realised yout cill stil/ locked wUp. And there cwas
St/ conflict - but it was conflict with prison staf¥ and
protests o improve conditions. But 17 was brutal at times.
It seenred //‘,ée every re?deSZ‘ we made was /gnored wunti/ it
went to violence. AFter the violent act e cere 3ranz‘ec/ what
we warted. Tt showldn't have had Zo go Zo violence.

Yes, I made Some 3ooa/ Friends thal are SZ/// Friends. Bud Zhe
rea//z‘y of it is it washn't a 3000’ place o be. There wasn't that
many 3000/ Cimes. You made the »ost of a very bad and hard
and difficult situddion. Even when conditions improved, you

were St/ locked Up. , ,
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Stimulus 3

‘ ‘ Being in prison did gve wus more time Zo 2hink and debate aboutt
Zhe conflict. e did Ahave 3000/ debates iZ. It was an
opporz‘an/fy Zo 3491‘ a /ot of edwucdation 1+ you wanted iZ. , ,

‘ ‘ 4 /ot of /980/9/8 3OZ( involved in educalion. proédé/y Zhe ﬂﬁdﬁeé
would show that more republicans ook wp cwith education
but 2o say/ /oya//SZ‘S didn't isn't rue. /_oya//SZ‘\S Zook wup cith
education as well as repaé//can\i When you were loc ked wup &
n{g/’/f that was your chance o do education work. I did O
leve! Trish. A small number of loyalist prisoners did i¢. I 3OZ‘
aD. To me it was gread but the Kepublicans cere getting
better grades. And T've Spoken Lo republicans aboud Chis, when
T /ooked over every one of Zhe repaé//cans had their notebooks
with therm For the examn! then T 5/90,@9 Zo the tutor aboud it
he sad ‘wWell are you 30/‘/73 Zo tell thern?!" and I sad ‘/\/o'., ,

‘ ‘ 7 Jdid engrOSS M}/Se/f ) Po//Z‘/Cd/ Aoo,é\f and Trish /7/.5fol‘y.
Po//‘f/c/\sfng Che contlict made it more wunderstandable o e
a)/7y you Showl/d wuse violence o overdhirow Zhe stale. ’ ,

‘ ‘Da/-/ng ry Cime in Lhe 'cages‘ that was proéaé/y 1/ best Zime.
Cage\s were like therm old prison of war camps ewith 5/3 heds.
Yoz,(‘a/ -/’reea/om rea//y Zo do a)/?dZ( yoé( wanz‘ea/ . A)e ﬂoz‘ /ecz‘ares
on weapons, Ao Lo make bombs etc. But we got political
education too, which I really epjoyed and rea/ly got into and

/78/?8(1 My po//‘z(/.C/‘SQZ(/th. , ,

‘ ‘ I hadn't done Irish Aistory in school. I Z‘/704(3/7Z‘ Northern
Treland had existed From biblical times. then I did Some
history in prison I was really surprised to #ind out Northern
Zreland had only existed since 1920/ , ,
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Stimulus 4

‘ ‘ The cell! door c/o\f/ng betind you For the £irst ¢ime and
red//‘S/ng This is it Bul I kept sayng to rrySelf ' Listen,
peop/e you bnow have done . T was J&(Sf a bare cel/
with o beds in it. S/Z‘Z‘/ng 5@///73 Zo yoarSe//’ Yo do T
do this? But that was just where I was for three days,
before I went Up onto the a)/ngs.

Then I was in cell with a gty who had recospaper,
tobacco, a radio, Magaz/ne\s , books..all of a sudden yoé('re
rear ehoagh in Freedorr. You've sSomething to occupy your
rund. There was Stwutr¥ you couwld do. There was
Somef/’l/‘ng //‘ée IS0 repaé/fcan /91‘/‘50/7@/‘5 n Creermlin ( oad
when I was there and it was a & of craic. I'r not goring
lo say I look back with Fond memories bud Zhey werent
bad memories.

Best memories of prison are //"/‘oéaé/y out in Che yard
with odher pl‘f\fone/\s 5 /9/@//‘/73 Ffootbdl!. Sadder rmeriories
would be the isolation. Did near/y a year and a half in
/oclé—é(f and 50//562)‘5/ . , ,
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Stimulus 5

‘ ‘ I was in the IKA and comicted in 1929. The blanket protest

40

was in Full Sa)/ng. So it never occurred Yo me not Zo go on
2he Blanket. There was éraz‘a//‘z‘y in the prisons. IZ was
Systematic and carried owt on a a/a//y basis. As far as e coere
concerned Zhe pl‘/‘Son star¥ had been 3/\/@/7 Zhe 9o ahead o wse
whddever means Lhey cished o break our protest. And this a//
Feeds into howo you See Che state and Che /‘IU.MSZ(I‘CQS n 2.

Come 1950 a/ar/ng 2he period of the #irst /Iangel‘ strike T put
Y ramse Fforeward and was on 17 for the /ast s da/s of that. I
volunteered for the second /740738/- Strike too. I dold 1y
parents I'd sry name dowon and 2hey coere devastated as you o
/‘Magl‘ne. 7o 30 on /]anger SZ(/‘/‘,ée yoa need o Ae aé\So/aZ(e/y
Ffocused. ITt's not a decision you Zake lightly. te saco it as a
mgjor confrontadion with the enery. IF we Showwed amy
a)ecz,éne\SS there was rno /vo/nZ‘ a/o/nﬁ iZ. We were told i yoa're
rot 1002 Sure don't 9o Z‘/?ﬁodg/? with 2. When Kieran Do/?el‘fy
died I replaced Airr on hanger Strike on 1024 4&(3&(5# 1951 and
was on it wup wunti/ it ended on 3rd October. I was Ser/oas/y
W/l Zhen but survived. There's ¢his Myz‘/7 that afler a Fee c/czy5
on hanger Strike the hanger goes acoay but I can assure you
2hal's not the case. Your Sense of sSmell becores very acule.
You can smell toast From riles away. , ,



Stimulus 6

‘ ‘ I could handle prison no probles really bed I as /ac(/y
in a way I went in a a very young age and I didn't rea//y
/7@/3 ML(C/’[ eX/Oer/enCe o/' //-/é on 5/73 owlside. /V/ayée I
was 1hstitutionalised 2o a c/egree. L was a Sz‘ng/e man. L
had no sort of ties of worries. But? I can wunderstand
/oo,éfng back now that I m a married man with a couple
of” kids how hard and Z‘oagh it muUst have been For Zher.
We coere JUSe young Kids in prison and we'd be Say/ng
"What's he cry/‘n\g aboud there? We didn't wunderstand Zheir
position rea//y. , ,

‘ ‘ I was on/y Six months married when I went into prison.
7 hat Aro,ée Up - we decided 1?7 was For the best. The
worst experience was \5/&/‘/73 dowon and rnot rea//y
understanding cohy you made Che choice. 45,@‘/73 faeéz‘/ons
//,ée y 'A)/mi was 17 a// déoaf 7 ﬂ)/ldf /S Z‘/?e difference
betioeen wus anyeoay? What are we? tWhere do coe Ae_/onﬁ
on 2hs Island? How can e achieve respect Ffor our
own beliefs et houtt /]62\///73 o wuse violence?' , ,

‘ ‘ Next o the direct victims of the conflict and their
relatives the next, sort of most deprived group were Zhe
Prisoners in terrms of Saf/’er/ng detring Che conflict. wWhen
yoa'\/e /ost your Freedorr your fam//y /S denied your
/ﬂ/‘eSenCe and yoé(r role in f/7e /’am//y, yoa oA\/t‘oL(S/y Sa}/
you wouldn't want th's Zo be visited wupon the next
3ene/-az‘fon. IZ focuses your rund on /oo(//ng ad ways of
COM/‘ng out of conflict. , ,
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Session 6

The Impact of the Prison Experience

About This Session

This session provides young people with an opportunity to consider the short term and longer
term impact of the prison experience. The main methodologies used in this activity are
‘snowballing’ and ‘consequence wheel’.

Learning Intentions

By the end of this activity young people should be able to:

e give examples of the impact of prison on those who experienced prison, their families and
communities

e describe the short term and longer term impact of the prison experience
e reflect on how the prison experience would have affected them

Opportunity for Skills Development

skill | Activity
Communication: participating in discussions and Group work
debates, communicating viewpoints in a logical
and coherent manner, making written summaries

Problem solving: justify opinions, learn from and Snowballing
value other people’s ideas Consequence Wheel
Working with others Group work
Self-management K-W-L grid
Resources
e Resource Sheet 6.1 Impact of Prison
e Resource Sheet 6.2 Consequence Wheel
Preparation

e Photocopy Resource Sheet 6.1 (enough copies so each young person can have their own
‘narrative’)

e Photocopy Resource Sheet 6.2 (one for each young person)

Time 30-40 mins
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Introduction

Remind students of the conclusion to the previous lesson and explain that this session focuses
on the impact of the prison experience. Briefly (appropriately) share learning intentions.

Progression

1. Give each young person a copy of a ‘narrative’ of a political ex-prisoner (Resource Sheet 6.1).
Ask them to read it carefully and to consider what impact the prison experience had on them.

2. Ask them to record this impact on the ‘Consequence Wheel’ (Resource Sheet 6.2). Short term
impacts should be recorded in the inner circle; longer term impacts on the outer circle.

3. Ask each young person to ‘pair up’ with another and to share what they have recorded on their
consequence wheel with each other. They should identify any similarities and differences. They
should also add in new ideas onto their own consequence wheel.

4. This pair should then join up with another pair (as a group of four) and repeat the process.
5. Continue this ‘snowballing’ process one more time

6. By now the young people should have identified a number of impacts of the prison experience.
Take feedback and summarise this (drawing out broad themes) on a large consequence wheel
drawn on the board or flipchart.

7. Use the following questions to sum up the activity
e \What surprised them?
e \What didn’t surprise them?

e Are there any similarities or differences between republican and loyalist experiences? (You
could record these on the ‘comparison alley’ from session 3)

e \What do they think are the main consequences (short and long term) of having been in
prison?

Conclusion

As in the previous session ask the young people to spend some time imagining they had been in
prison and reflecting on how this experience might impact on their lives. Take some ideas from a
few young people and then ask each young person to record their own ideas. Again they could do
this as a diary entry, a letter home, a poem, a song etc. Return to the learning intentions to
summarise the lesson.
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Resource Sheet 6.1 Impact of Prison

—~5

1 When I 3oz‘ out of prison I o

1 Spent over halt v /ife 2here.

[ When I 30Z‘ out sy head cas s¢///

[ 'n prison. It Zook re Chree years
Zo fee/ settl/ed back in. f\/eryi/]/ng

: was strange. I didn't #now FHoe Zo
ansewer a phone. I didn't knoeo

[ how to make a phone call. Money-

didn't wunderstand Zhe change. Fel?

Sfrange in crowds. I could only

rea//y be with ex-priSoners for a

while. Even ,énow/ng Ahoewo Zo

It s the effect thad it
Conz‘/‘naa//y has. You stil/ 2(/7/‘/7%
Chere's places you can't go
because you Fee/
wuncomfortable. It affects your
orfe who proéaé/y had nothing
o do with it whatsoever. The
effects are continually in your
life. You're a/wcyf an 'ex-'
Somez‘h/‘nﬁ, you can rever be Just
'\SoMeZ(/ﬁnﬂ', Z met the brother
of one of sy victlims once. I
didn't knoeo at the time. I don't
bnowo what I could have said,
could have said. I don't Lhink it
would be a nice Z/]/ng Ffor me Zo
be anyeotere rnear s /’QM//y,
That's on a ﬁeréond/ leve/. On a

interact eonth woren!

L--------------

|
I My /’am//y were devastaled éy Zhe

| whole 3/7//73. I was Frorm a
| Protestant, wnionst faprly. My

| brother was in the KUC. Tt ended more wider victlim—survivor I

1 «7 with ws 5@/‘/73 eéiranged £ron don't hink T'd have a proé/em

| each other. e never reconciled. 5/&&%&73 aboutd those generd/

I When T was released I didn'? 1‘/7//735. But the persona/ z‘/w‘ng z

I 2hink ad the ime how difficult it £ind difficult. But thad was a

| was. I was so pleased to be result of whad I did, not what

I released. But /oo,é/‘nﬁ back it was other pecple did.

| #7rison a /ong lime. Ive never met l- |
| «v of ry victims. I Aave a | My da Zold me o 'Get owt of I
| diFFiculty with that whole area. I ¢4e howuse or get owt of Che i
| Out of respect For thersm I don't | organisaz‘/on'. As I was /ea\//ng I
| ¢Aink s rig/t 2o travel arowund V te sad 'I¥ they Kill you I/ I
| ¢/e country as iF yoi're some | bury you but i you go Zo I
| 6ind of celebrity. V' orison Z// not come wup 2o see I
I i yoa'. And he didn't. He was I
i | cdarant about it. e did i
| | eventually come wp after 2 I
| | vears. My ma Cricked ws into it. |
I | My da said 'Ireland's not corth I
| i 12— don't be ,é/a/o//‘ng yoarée/f' . e |
| | warted me Co just go and epnjoy |
[ U oy /ife. e couldn? get His I
| | head arownd. My ma didn't I
| I support me but she didn'? |
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~<5

I I was married Six months when I

went into prson. The rarriage brofe
P 9

W up. My Family had 2o live with 2he

| #act 2heir son went 2o prison Zoo.

| 77ey supporied me. They didn't agree
with whad I did. They cwere there For

| Y

I me. Vietimbhood isn'? (/Z(SZ‘ Zhe victim

i of an activity. I's also the victims
of the prisoner's fapuly. My mother

I wold have sad She Served every

I runetle I did. I served a /0139 Seslence.

| % coas a rassive shock corung ol

| When I came owt e et ot for a

I meal and a drink. I kept 3&&‘/15 Zhese
cons in sy c/za/ge and T a//o/nz“ knoeco

[ whad they were. It was L coins. The
SPeec/ of the Yraffic even was

I different. Try/;g Zo get erployment.

| 4/40&2}/5 Z‘/w‘n,é/nj pecple kneco who you

I were. IF anyc‘/wg //qppenea' Zo re

| Yoriorrow I wordd never be
remenbered For the communty coork
Tve done for Che /ast I1s years. TI'd

I probably be the 'He was that WF
man. He was a bad person’.

My faply coas totally destroyed by
it all. And T rea//y mean CAL . My
mcther ended wp i/l with cancer
w/)/‘/e Z was in pr/‘éoh and 5/]e died
Zewo or three ronths afler I 3of
outd. For ry Farnly it was hard. A
number of them were in the prison
Service. 7773y were moved 2o a
different prison when I was put in.
So it wupset Lheir whole lves. 7Their
career was in Lhad prison and Zhey
were moved. For 1y mther and
Fdher who had rnever been in any
sort of trouble or had any trowble
éroaﬁ/zz‘ Zo their door it was Shock
Aeyonc/ beliet 777»3}/ Couldn't believe
I was even involved never nsund Zhe
leve! of inwolverent. For ry coife,
sShe was devastated. I was lucky
that afler Che intia/ 5/706,,% Z‘/Iey
Stuck 5}/ me. My Zwo children were
very young bect Z‘/’/ey came Co See me
when f/7e_y could. My wwife stood Ay
beit there cere many other coves
arnd farvlies who couldn't ge
through that search systesm Co
Come on VisSits. Many marr:‘age5 and
partnerships broke wp.

When I came owt I was £77 and
hea/ihy. My wife had 3oz‘ into
Crouble Aay/hg clothes she
couldn't Pay for owt of cludb
books. /V/y Son wouldn't go Zo
schoo!. She went Chrough all that
on her own. No support #rom me.
Even Z/zoag/z She was Z‘e///ng you
these 2Angs you were seltish, you
She/fered yoa/\Se_/\/eS. 7778 rea/iz‘y 'S
Zhe farilies were 54(/’/’er/n3 far Far

0 My marriage brofe wup. My wife was a

SCafF nursSe. Her role in life was to
Save pecple and there I was Ser\/fng
pr/‘Son for 30/' ot to ritrder

I peo//e. /V/y brother woelld stil/ say/ Zo

| rre now that when you went on a
visit I'd have on rpy best clothes and
the best trainers, I'd have a Zan and
he was sz‘raﬂg// Zo put shoes on

[ AlS Cewo a’az,(ﬂ/ﬂ‘e/\s . Loo,éfhg back i?
was self1sh. Yoa rnever 34\/&
consideration o whdad was 30//73 on

I on the owutside.

L--------------

ek e e e e e T Lt

N -

i One of he wives I know coas more than Che priSoners.

I devastated. She was Fror a church — F F F F & §F B B N B N B

| fam//y. 777ey Aad ?a/fe a 3ood /ife Sfy/e.

| er husband was /i#ed and she Even noww 17 St Aas an effect on

I /‘mmea//az‘e/y lost her Joé. She had ro I your life. T found 1y coee éoy

| ~orey- When Fe 30{ ot they had Zeo | 3003///73 1y name Che other day. e

| =2 children but 2he marriage evertudlly)] — doesn'? know about sy past, why

I éro,ée uUp. She came Z‘/?l‘oaj/] a /ot. I L was in PI‘I‘SOI?.
L--------------- --------------‘
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Resource Sheet 6.2 Consequence Wheel
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Section 3.

Contributing to Conflict
Transformation and
Community Development
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Session 7

What Positive Roles Have Political Ex-Prisoners
Played in Our Community

About This Session

This session provides young people with an opportunity to learn about how political ex-prisoners
contribute to conflict transformation and community development. In particular they can explore
the work of certain non-governmental organisations which support political ex-prisoners and their
families. The main methodologies used in this activity are ‘jigsawing’ and group work. The session
could be extended into a longer research project.

Learning Intentions

By the end of the session young people should be able to:
e describe the work of organisations that support political ex-prisoners and their families
e present their own ideas on the positive role played by political ex-prisoners in the community

e give examples of the contribution political ex-prisoners make to reducing sectarian violence,
conflict transformation and community development.

Opportunity for Skills Development

Skill | Activity
Communication: participating in discussions and Group work
debates, communicating viewpoints in a logical
and coherent manner, making written summaries

Problem solving: justify opinions, learn from and Snowballing
value other people’s ideas Consequence Wheel
Working with others Group work
Self-management K-W-L grid
Resources
DVD From Prison to Peace (section 3)
Resource Pack Sheets 1-11
Preparation

e Photocopy Resource Pack (at least one full copy for each group)

Time 30-40 mins initially (although this could be easily extended into a fuller research project)
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Introduction

Show the final section of the DVD and explain that the final three sessions of this module will
focus on how political ex-prisoners are making a positive contribution to their communities and
allow young people to explore how they too could positively participate in community
development and peace building. Briefly (appropriately) share learning intentions for this session.

Progression

1. Place young people into groups of 4 (tell them this is their home group for this session). Ask
them to number themselves from 1 to 4 and to remember this number!

2. Explain to them that their task is to develop a short presentation on the title: “The positive roles
played by political ex-prisoners in our community’

3. Explain that in order to do that they will first be asked to become experts on a particular aspect
of this work.

4. Ask young people to form new groups with people who have the same number as themselves.
(i.e. all the 1s group together, 2s etc) Tell them this is their expert group for this session. (If this
group is quite large, then form two expert groups for each number).

5. When expert groups are formed distribute the Resource Pack. Ask the young people to
distribute the information from the resource pack around the group, read it carefully, highlighting
anything of importance in relation to the theme they are exploring:

e Group 1: The difficulties faced by political ex-prisoners and their families and how they are
supported.

e Group 2: The contribution made by poalitical ex-prisoners to their communities.

e Group 3: The contribution made by political ex-prisoners to the peace process and conflict
transformation.

e Group 4: The contribution made by political ex-prisoners to reducing sectarianism and
violence.
(If you are intending to use this as a research project, at this point you may wish to give the
young people access to ICT facilities to explore these issues further).

6. Ask each young person to share what they have found out with other members of their expert
group.

7. Ask each person to make sure they have recorded any important points from their discussion
and to then return back to their home group.

8. Ask each young person to share the information from their expert groups with the rest of their
home group.

9. Give each home group enough time to collate all the information onto a poster, PowerPoint
presentation or other medium of their choice.

10. Take feedback from each group on what they have learnt. (Or if you are using this as an
extended research project provide time for each group to present its findings to the rest of the
class. This would be a suitable activity for peer assessment).

Conclusion
Ask each young person to take some time to reflect on what they have learnt during this session.
Use the following questions to de-brief:

e \What, if anything, surprised them?

e Are there aspects of this work which have challenged them?

Review learning intentions and explain that the next session will provide them with opportunities to
reflect on the role of political ex-prisoners in our community.
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Resource Pack Sheet 1

Problems facing political ex-prisoners

People with conflict-related convictions find it difficult to get jobs because of their convictions.
The jobs that are available are often not the types of employment that they would want and
as a result their employment choices are restricted. Setting up a business can also be
problematic due to the difficulties in accessing appropriate insurance cover.

Many insurance companies place an absolute restriction on people with former political
convictions and as a result, many individuals are uninsured.

As a result of their convictions, political ex-prisoners have lower/no pension entitlements,
which can lead to a higher risk of poverty amongst the older political ex-prisoner community.

People with conflict-related convictions can be denied travel to the United States of America,
Canada and Australia. This can mean that they can’t holiday or visit friends and family in
these countries

Lack of access to appropriate counselling or health care can add to feelings of isolation and
exclusion from society.

As a result of barriers to employment, many people with conflict-related convictions
experience poverty. This can mean poor housing, poor health and feelings of isolation.

Positive Contribution of Political Ex-Prisoners

Political ex-prisoners are actively involved in conflict transformation activities:

e Tackling important social issues within their own communities;
e Youth work;

e Alleviating tensions at interface areas;

e Encouraging dialogue between communities;

¢ Developing social economy initiatives.

Information made available by OFMDFM
(Office of the First Minister and Deputy First Minister)
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Resource Pack Sheet 2

‘ ‘ Feceni/y I /istened Zo a radio pProgramme about the hanger

strike. One of the studio parel was a republican ex-prisoner
who 15 now an MLA. e told ¢he SZ‘ory of a Secar/'z‘y door
man in Storrmont, a former prison officer who sad to Aim
“T wused to lock you uUp and now I m Open/‘nﬁ doors for yoa".

In ry vieew LS wry comment Sums wp So well Lhe
significant contribution of politically motivated ex—prisoners,
both republican and loyalist, to the peace process in Northern
Zreland.

Yoeo did 2his happen? In sy Joé in the proéaz‘/on Service and
as Chief Probation OFFicer betieen 195¢ and 2000 I Aad a
dn/?ue opporiumty o observe the transtormation that ook
place in the runds and hewrds of those pecple irmprisoned as a
result of the conflict here. thile in prison, Firsthy
repdé//cané and Chen /oya//‘\SZ(S decided Yo educate ¢hemseles in
areas such as Aistory, political and social sciences. Most of
2hem came out of prison /762»///73 undergone Zhe c/mnge n
oaz‘/oo,é that education can creale ) delerrmned Zo a)ohé For
peace, and o do ex/eryz‘/?/ng in Lhelr pocoer o prevent Further
bloodshed and (i//fnﬁ. Some went into politics. Many who I
knoeo and continte to meet dedicated themseles Zo reéa//a//ng
Cherr fractured communties and Zo reac/w‘ng across to
establish common cauSe twith those pecple that previowsly
Chey considered Zo be enervies. A)/7y7 Because they had learnt
Frorr Cheir studies Chat poor Protestants and poor Catholics
have much more in Common Lhan Lhey Aave in difference and
¢hat the way Forward was Zo work to Improve both
cpporiumty and aspiration in Lheir Separale but sisvlar areas.
Now sSome of the rost imaginadive dedicated work with, for
example, young exc/uded people is ée/nﬁ led by political ex
prisoners. Political ex prisoners From all sides are a/so /eao/fnﬁ
n mediation and neﬁoz‘fai/on and in ana/eréiana/fng and acc‘epfl‘nﬁ
difference. Political ex prisoner politicians are sharp/y awoare
of 2he need Zo Z‘arget‘ resources to pull their communties
out of po\/erz‘y. In Ffact f/?ey have cpened marny doors. , ,

Breidge Gadd
Former Chief Probation Officer
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Resource Pack Sheet 3

‘ ‘ As a former Prison Governor who worked #or Many Vears in Lorg

52

Kesh (also known as the Maze /9/~/‘Son> I fee! I can Spea,é with

at loridy /‘egaro’/‘/g the contribition of political ex-prisoners o the
peace 54(//5///39 process not Jaéf f’o//ow//g the conflict but also
o/ar//zg the conflict. For example I can reca// 58&//39 up the
recessary arra/gemenfs ) [.onﬁ Kesh For Mo Mowlam (Zhe Zhen
Secrez‘ah/ of” State for Nerthern Treland) o meet with each of the
represemtadives of the different prisoner 3)‘0&(/9/‘/395 . She waited Zo
find owl therr viees and 5&(&9855;0175 on how Co move Cowards
peacefu/ c//a/ogae as opposed to the bomb and the budlet.

Peace in our trowubled island cowld not have been achieved coithoid
Zhe agreemenz‘ ard involverment of Zhe p/‘/‘Sohe/‘S ard I believe thad it rs
also far Zo sa/ thad he a/ca/ Zo c/ca/ involverent of po//Z‘/Cd/ eXx—
priSoners continttes o be central 2o the Aa/‘/a///g blocks of our
Shared fiidure. T believe 2had our currest 62\558/)75/5/ has Fourdeen
po//z‘ica/ eX-—p/‘/‘Sone/‘S rnoeo \Se/‘\//lg as MZ./{S.

Z recently was a guest speafer a a political ex—prisoner conference
) Leiz‘eréemy where I cithessed pecple who not that /0129 ago
would have been afz‘empiflg 2o kill each other bud oere nowo 5/#//39
Side Ay Side imvolved in /905/5/‘\/3 a//'a/oﬁae aboud a Shared Fudure 4(5//5
words like ‘respect and é{na/erSZ‘ancﬁlg.l The phrases however Chdat
stood out Ffor me was when they Zalked abocd ‘our children and

‘a fuldure Free from Che 5{90@}/ Chad has existed for so /org )

this p/aCe'.

Sare/y 2his 1s Zhe 6/7//7/@ example o set to our children when the
former men of violence can not nedeSSar//y /’orgf\/e or indeed forﬁez‘
bet can instead wunderstand and coork Z‘oﬂei/?er for a new future that
Steers Fulire 5ene/~az‘/on5 clear of the paths that led wus dowwn the
road of cOn/Y/‘cz‘ a)/]fd/] /‘QSL(/Z‘ed ) Z‘/?e /055 of over 3500 //AVQS a.)/f/l
many more /ves a/so destroyed as a result of the troubles.

Political ex-prisoners deserve reCognfffon from the paé//c for heir
COnZ‘/na//g positive Ccortribeldions to our society. Yoroever nat all
indviduals have had Zhe o/ﬂporfamfy Zo know of therr yedf work. wWe
st afl ensure Chad these individuals 3&5 the notice Z‘/?ey deserve and
perhiaps more /‘mporz‘anz‘/y Che support of their respective compuinties
o encourage them to continue with hs impordant work: focusi
yourqg runds aoay From violence and f/?ereéy enSar//g thad 2heir

M hers and Fadhers will not sutter the pan Chad was suttered

A/ mclhers and Fadhers a/ar/rg the past 40 years of conflict. , ,

William McKee
Former Prison Governor



Resource Pack Sheet 4

‘ ‘ 7 he i71a9e of’ Lan Paisley and Mardin Mc Guinness agreeing Zo
sShare power n 2007 Aas /‘/3/72‘/}/ been /l‘a/\Sec/ as an excellent
example of successtul contlict dransformation. Both men had
previously served prison sentences for offences related o Z/e
contlict and both have sShown real leadership skills in A/-/ngz‘ng
Z2helr owwn communties Co TS pornt in our peace process.

7 e importance of the prison Aistories of many other Senior
Sinn Fein politicians, and indeed Loya/ist /eaders such as the
sadly deceased David Ervine are also well knocon. tWhad is less
wel/ paé/fc/&eo’ IS the contribution of thowusands of other
Republican and Loyalist former prisoners in the ofen
ang/amoaroaS work of the peace proCesSs 1h Commiumlies
most afFected éy violence.

Political ex—prisoners and ex-combadlants have shown clear
/eao/er§/7fp ) fry/‘ng Zo remove cullures of violence in such
Communties. Some of thesSe men and cwormen hae been ad the
Fforefront of Z‘a,é/ng forward the most difficult isswues of Zhe
peace process /nc/ao/fng-' wor,é/ng on inlerface violence a
Fflashpornt areas negoz‘fai/ons around contentious parades; Che
a/eCOMM/‘\S\S/on/ng of” weapons enﬂdﬁemeni with the victims of
political violence and cwith other Forrer combadarts iac,é/fng
racism and sectarianism; and promoting and encouraging e
debate on treth recovery and a’ed//‘ng ewith the past. Political
ex-priSoners and former combddants have both inflicted and
been on the rede/‘w‘ng end of violence and For mam) SUCH
individuals who have experienced it so directly, violence has no
appedl. T heir past fnstories 3/\/8 Zherr real crea//‘é//fz‘y in therr
conflict Cransformration effords.

Commrictnties in Nordhern Treland and the Ke epaé/fc Alave /-ea//y
benetitted Fror the work carried o Ay political ex—prisoners
and Former combdats who have done much to ensure Chad
Futire 3enerai/on§ rever go Zhroag/'} what 2hey experienced. , ,

Prof. Kieran McEvoy
School of Law
Queens University Belfast
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Resource Pack Sheet 5

‘ ‘ I may be Sfrange o think of political ex-prisoners as pecple who
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beuld peace in Northern Ireland. /V/any Former prsoners are very
important in ma,é/ng sure that the peace process is ée/oz‘ alive éy
aS/ng Cheir inflience Co prevent seclariansr and Lension beteioeen
Catholic and Protestant communmties. THhs 1S important to them as
Z‘/7ey do not wart another 3eneraz‘/on of younqg /Oeop/e Zo engage )
Violence and thus wunderriine peace and 5545/‘//‘4/.

In order Zo stop a return Zo violence Z‘/7ey do Severa/ Z‘/z/ngs Zhat
are very positive and which /78//9 Zo re—direct young peo/?/e aoay
Fron violence.

First, many former prisoners gve up 2heir time Lo police' the
spaces between Catholic and Protestant areas. They do this in
unson with each other so that loyalists can stop young
Protestants attacking Catholic areas and Kepublicans work to stop
young pecple afz‘acé/ng Protestant ne{g/?éoarﬁooaﬂs . In wor(/nﬂ
foﬁei‘/]er and /Ddz‘/‘o///nﬁ Cherr districts Zhey a’/‘éaoa/‘age young people
£ron hang/ng around the interface and corung into conflict with
each other. THS work /s also wundertaken with the PSNI and is
Supported 5}/ Zher.

Secondly, in Lrying Co divert young pecple aay Form Sectarian
altitudes former prisoners organ/\Se event's in which younqg
Protestants and Catholics meel each other in order o discuss
their lives and it /s hoped that this coill encourage respect betioeen
Zhese younqg pecple for themseles, each other and for the
COMML(h/‘f/‘e\S f/?ey /ive in.

Political ex- prisoner groups also take young pecple to places and
institedions thad fﬁey woutld never visit. Ke epaé//cans have taken
young Catholics o meet the Apprentice Boys of Derry and loyalists
have aken Protestant Kids to places like Crofe Park. Finally, Former
pPHSoners a/so do interactive work with young pecple c/a/-/ng which
Zhey encourage therm to take an active and positive role in Cheir
commundies as 300& citizens.

In sur, former prisoners are Zrying o do as much as they can o
Stop a return to violence and to tran and assist young people Zo
LHink more positively about the other communtdy. All of ¢his r’
Is based wupon respect and medual tolerance. ’

Dr Peter Shirlow
School of Law
Queen's University Belfast



Resource Pack Sheet 6

‘ ‘ I have been Surprised /afe/y Zo learn of Zhe range of coork

carried ouwd éy political ex—prisoners in Northern Ireland ¢hat
has been \90//73 on For Some considerable time. THS cork
Should be pulled Z‘oﬂez‘/ﬁsr So that others can learn in Zhe
same way that I did £rom the excellent projects wndertaken
5}/ ex—prisoners in Northern Ireland. I believe Chis cwork coil/
go Fror Sz‘renjz‘/z Zo 5Z‘ren3i/7 and encourage everyone who
knows of tAS work Yo rase awareness of the contribution
Zhese groups ae Ma,é/ng Zo Zhe peace process.

7 he ﬁoneSZ‘y, /nz‘egr/fy and comrutrient of po/fifca/ ex—
PriSoners 1S inSpiring, as 1S Che way the different ex-prisoner
groups interact cith each othrer, éy //\Sz‘en/ng and shoeing
respect Ffor the other person's point of vieco. This shouwld set
an example for others in positions of leaderstip.

IF a peace process iS about anyc‘/w‘ng, 7 SL(re/y Starts with
that Kind of a//cz/ogae, The work that has or/‘gfnczieo/ Fronr Che
Cthese political ex—prisoner groups IS one of the success
Stories of our own process. , ,

Monica McWilliams
Chief Commissioner
Northern Ireland Human Rights Commission
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‘ coiste

ma nlarchimi

Coiste na n-larchimi

Coiste na n-larchimi was formed in 1998. It is the umbrella organisation of the Republican
ex-prisoner network throughout Ireland. It works to provide support to the many thousands of
political ex-prisoners (former IRA) and their families who are living daily with the legacy of
imprisonment. It has an advocacy role. This mean it plays a key role in highlighting, and
lobbying against, the social, economic, legal and societal barriers faced by former political
prisoners and their families. Coiste carries out its advocacy work in the following key areas:
challenging discrimination against political ex-prisoners in employment; lobbying to lift travel
restrictions placed on political ex-prisoners; enlisting the help of major home insurance
companies who do not discriminate against political ex-prisoners.

Political Tours: The Coiste Irish Political Tours project provides visitors from all over the world
with an in-depth insight into the most recent phase of the Anglo/Irish conflict. The tours are
hosted by political ex-prisoners and take place in Belfast, Derry, South Armagh and Dublin.
The project is also useful for schools, colleges and universities and can provide a way for
people to meet with, and learn from, political ex-prisoners and community activists.

Youth Work: Coiste works with the children of political ex-prisoners to address issues of
trauma, loss, grief etc. It engages with young people in a programme of training courses,
residentails, seminars, outdoor events, tours and much more.

Support Services: Coiste provides a wide range of support services to political ex-prisoners
and their families, including: counselling and emaotional support; providing access to funding
for education, training and re-skilling programmes; and helping political ex-prisoners access
courses; and advice on benefits and welfare.

Legacy: This part of Coiste’s work focuses on supporting political ex-prisoners in dealing with
the legacy of the conflict and imprisonment on their lives. It also focuses on outreach work
with society. This involves engaging with, and opening up conversations with with victims
groups, trade unions, the business sector, protestant churches, unionists etc.

Coiste also works with other political ex-prisoner groups. For example, it works Lisburn
Prisoner Support Project to bring together young loyalists and young republicans in an
innovative youth programme that allows the young people to explore each other’s
perspectives and learn from each other’s experiences.
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LISBURN 5

Prisoners Support Project

Lisburn Prisoners Support Project

Lisburn Prisoners Support Project was formed in 1996 and works with Loyalist ex-
prisoners (former UDA and UFF), their families and community organisations to provide
services and facilities to support the needs of political ex-prisoners and their families in the
process of re-integration into the community. It offers help and support in the following areas:

e Culture and diversity

e Welfare rights and advice

e Education and training

e Family support

e Community, social and economic development
e Social economy

¢ Youth and young people

e Community relations

In May 2001, Lisburn PSP established the ‘New Horizons Credit Union’. This is a non-profit
making financial co-operative owned and controlled by its members. It aims among other
things to encourage its members to save each week, to help them borrow money at low
interest rates, and to train and educate its members in business methods.

Lisburn PSP are also very active in social economy activities. These are activities designed to
make money which is then put back into the community again. For example, Lisburn PSP
runs self-build housing programmes and sells or rents these houses to raise money for
community initiatives etc. Other examples of this work include a community bar and taxi
company. As well as generating income for the community, these activities provide
employment and help develop skKills.

Lisburn PSP was also instrumental in setting up The Welcome House Ethnic Minority Project
in the Old Warren estate in Lisburn, in response to a racist attack on a family in the area.
Among other things, this initiative provides support and advice to people from minority ethnic
groups who are new to the area.

Youth work is a key priority for Lisburn PSP. Its youth workers run a number of programmes
and events for young people in the area.

Lisburn PSP also works closely with the other political ex-prisoner groups. For example it
works with An Eochair on contentious issues like flags and parades, and other conflict
transformation initiatives such as shared history programmes where each group seeks to
understand the other’s perspectives on past events.
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Teach na Failte

Teach na Failte is an INLA ex-prisoner support group. It was formed in 1997 providing a
variety of services for individuals and families who have been directly bereaved, victimised or
traumatised as a result of the conflict.

Teach na Féilte provides a wide range of services to not only ex-INLA former prisoners but
also the wider community. Examples include:

e Counselling services to support political ex-prisoners in dealing with trauma
caused by their involvement in the conflict or in dealing with issues resulting
from the impact of this on their lives, for example relationship breakdowns,
addiction etc.

¢ Providing advice on welfare rights, for example in relation to employment and
housing

e Assisting political ex-prisoners and others access appropriate courses and
training to enhance their employment opportunities

Teach na Failte works with a wide range of community groups, young people, church groups
etc. providing opportunities for members of the wider society to understand the experience of
political ex-prisoners and to ‘humanise’ those who were involved in the conflict. The project is
also actively engaged with young people in their local communities and involved in school
visits and talks. It works on the ground, alongside other political ex-prisoner groups to reduce
sectarian violence at interface areas, for example the CRISP project (see Sheet 11)

Teach na Féilte works alongside other political ex-prisoner groups on a wide range of
projects. For example, Teach na Failte arranged a youth exchange programme which involved
An Eochair, Lisburn PSP and Charter (ex-UDA prisoner organisation) and brought together 30
young people from Strabane, Derry and Belfast for exchange visits to sites of historical
interest, for example, Kilmainham Gaol in Dublin, the Bogside Historical Museum in Derry and
the Boyne battle site in Co. Meath. The programme also took the young people into
Republican and Loyalist heartlands where local community leaders debated the origins of the
peace process with the young people. The young people also found out about mural projects
in both the Shankill and Bogside.
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EPIC

EPIC (which stands for Ex-Prisoner Interpretive Centre) was established in 1995, and EPIC
(North Ulster) in 2009, to address the problems surrounding the reintegration of political
ex-prisoners into the community and in particular those prisoners from Ulster Volunteer Force
(UVF) and Red Hand Commando (RHC) backgrounds.

EPIC is involved in a number of activities including:

e Youth Work: using the experience of political ex-prisoners and former
combatants to influence young people and encourage them to channel their
energies towards non- violent methods of resolving conflict

¢ Assisting former UVF / RHC activists to contribute positively and non-violently to
their communities.

¢ International study visits to other regions in post conflict mode and building
relationships with academic institutions in the field of conflict resolution.

¢ Provision of Welfare Rights Advice service to both political ex-prisoners and the
wider community.

EPIC North Ulster works closely with a wide range of community groups, statutory bodies,
business sector, churches, schools and ethnic minority groups.

EPIC also work closely with other political ex-prisoner groups. For example it works with
others to create opportunities for ex-combatants and others to engage in dialogue with
former enemies. This work aims to ‘humanise’ the ‘other’ and challenge stereotypes. EPIC
also works with others to reduce interface violence. It discourages young people from
‘hanging around’ interface areas to prevent them coming into conflict. This work has involved
setting up lines of communication with Republican activists on opposite sides of the interface
through an established mobile phone network.
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n-Fochair

An Eochair

An Eochair was established in 1998 to identify and address the needs of Official Republican
ex- prisoners and their families. It provides advice, guidance, training, education and support
to former Official IRA prisoners, their families and the broader community.

An Eochair has been able to re-establish contacts and dialogue with Loyalists that had initially
began in Crumlin Road Jail and the compounds of Long Kesh prison in the early 1970s.

Over this past number of years discussions have taken place on a regular basis on issues of
common concern and interest. Along with other political ex-prisoner groups An Eochair has
been involved in cross-community, cross-border projects on themes of common history,
mediation skills and conflict transformation. An example is the “Ex-Combatants Programme”
which was initiated by the Glencree Centre for Reconciliation in County Wicklow. This was a
2-year programme where Loyalist and Republican participants in the conflict met and
engaged with former and serving members of the security forces from Britain and Ireland.

Through developing links with these and other groups and organisations, and by sharing
experiences An Eochair believes that former enemies can gradually learn to trust and respect
each other. It has been involved in ‘shared history’ projects, for example, the Messines
project, created around the historical event of the Nationalist 16th Irish, and the Unionist 36th
Ulster, Divisions fighting side by side at the battle of Messines Ridge in June 1917. The joint
study of this event and other shared histories, An Eochair believes, has been a powerful tool
for creating an environment of tolerance leading to understanding of, and the acceptance of,
differences.

An Eochair also works in projects developed to enage young people on the issue of interface
violence. Along with Prisoners in Partnership (ex-UDA prisoner group) and Teach na Failte, it
has completed a two-year ‘Conflict Resolution on the Interface Project’ (CRISP). This project
has involved a series of sessions where members of these political ex-prisoners groups
outlined their experiences of the conflict to young people in workshops. These experiences
were recorded and printed into a booklet which was then used in the second part of the
initiative to engage young adults directly in the interface areas. This culminated in a visit to
Crumlin Road Gaol and each young person spent several hours locked in a prison cell, to
emphasise the misery of prison life and de-mystify the prison experience.
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Session 8

Reflecting on the Role of Political Ex-Prisoners
in Our Community

About This Session

This session provides young people with an opportunity to reflect on what they have learnt
about political ex-prisoners and their contribution to the community. The main methodology
used in this activity is a walking debate.

Learning Intentions

By the end of this activity young people should be able to:

e reflect on their own perspective and the perspective of others on the role of political ex-
prisoners in our community

Opportunity for Skills Development

skill | Activity

Communication: participating in discussions and Walking debate

debates, communicating viewpoints in a logical Limiting and balancing

and coherent manner, making written summaries Rights worksheet

Problem solving: justify opinions. Learn from and Walking debate

value other people’s ideas

Self-management K-W-L grid
Resources

e ‘Strongly Agree’ label for one end of the room
e ‘Strongly Disagree’ label for the other end of the room

Preparation

e | abel either end of the room with the statements above

Time 30 mins
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Introduction

Use the K-W-L grid which the young people have been filling in to reflect on what they have
learnt so far in this module. Ask them to share with the rest of the class one thing that has
particularly struck them during the sessions.

Progression

1.

Explain to the young people that they are going to participate in a walking debate. You will
read out a statement and ask them to position themselves at one end of the room if they
strongly agree with that statement, at the other end of the room if they strongly disagree with
the statement, or anywhere in between according to their perspective on the statement.

. Read out the following simple statement ‘Political ex-prisoners are no different to any other

ex-prisoner’

. Ask the young people to respond to the statement by standing at one of the two signs (or

anywhere along the spectrum in between) to demonstrate their opinion.

. Ask a number of them to explain their viewpoint. Use these views or your own prompts to

help them explore the complexity of this general statement. Encourage them to justify their
viewpoint and listen to the viewpoint of others as the questions are discussed. Allow them to
change position during the discussion if their views are changed.

. When you feel this statement has been adequately explored, continue with other statements

such as:
* The government should support political ex-prisoners in the community work they do
e Political ex-prisoners have a positive influence in society

e You can develop your own questions for this debate and take suggestions from the young
people about the issues they would like to discuss

. When you feel the issues have been adequately explored ask students, either individually or

in groups, to summarise the range of views expressed in this session.

Conclusion

Ask each young person to take some time to reflect on what they have learnt during this
session. Use the following questions to de-brief:

e What, if any, issues was the class divided on?

e \What, if any, issues did the class agree on?

¢ Do they think these views are representative of the community as a whole?
e What role do they think political ex-prisoners can play in our society?

Review learning intentions and explain to the young people that the next session will provide
them with opportunities to reflect on the role each of them can play in their community.
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Session 9

How Can I Play a Positive Role in My Community?

About This Session

This session provides young people with an opportunity to discuss the issues affecting them
in their community and how they might play a positive role in community development and
peace building. The main methodology used in this activity is a ‘community audit’ and
‘issues ranking’.

Learning Intentions

By the end of this activity young people should be able to:

e identify issues in their community which affect them

e suggest positive actions which they could take to improve their community
e evaluate these

Opportunity for Skills Development

Skill | Activity
Communication: participating in discussions and Community Audit
debates, communicating viewpoints in a logical
and coherent manner, making written summaries

Problem solving: justify opinions. Learn from and Issues Ranking
value other people’s ideas

Resources
e Post-its
e [ ocal newspapers, community bulletins etc

Preparation
e Collate some examples of local newspapers etc

Time 30 - 40 mins (again this could be extended into a longer project)
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Introduction

Introduce the session by reviewing examples of the positive contribution political ex-prisoners
are making in their communities. Share learning intentions and explain to the young people that
they are going to ‘audit’ their community to identify problems and suggest possible solutions.

Progression

1.

2.

Place the young people into groups of four or five and ask them to think about their
community.
Ask them to identify what is good about their community and what they consider to be bad

about their community and to record these ideas on a flip chart. During this activity provide
with local newspapers, community bulletins etc to help generate ideas.

. Take feedback from each group. Record and note the positive features of their community

but explain that the focus of this session will be on the problems they have identified.

. Ask each group to record the problems they have identified on separate post-its and to rank

these post-its in terms of which issues they see as most in need of being addressed.

. Take feedback from each group and agree as a class on the top three issues.
. Ask each group to select one of these three issues, to write it in the middle of a flipchart

page and to discuss how they would go about changing the situation.

. Encourage them to brainstorm as many solutions or actions as possible and to record all

these ideas around the issues in the centre of the page.

. Now ask each group to reflect on all of these suggestions by thinking about the following

questions:

e \Which solutions or actions will have the most positive impact?

e Which solutions or actions are the most practical?

e Who else would need to be involved to take these solutions or actions forward?

. Ask each group to select one solution or action and to feed it back to the rest of the class

explaining why they think this is the most effective way forward on their identified issue. As
each group feeds back its ideas ask the rest of the class to suggest practical steps which
would need to be taken to see this action or solution through to completion. (At this point
you could develop this activity into a full action project).

Conclusion

Ask each young person to take some time to reflect on what they have been doing in this
session and to reflect individually on the following questions:
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e \What are the issues | care about in my community?

e How can | positively take action in my community?

e |n what ways can | positively contribute to my community?

e What skills do | have that | could use positively in my community?



teacher’s notes

The issues covered in this resource may be seen as contentious or controversial. The
following section provides some practical advice on handling controversy in the classroom.

Teaching Controversial Issues

Teacher ‘stance’

The resources in this pack encourage a balanced presentation of opposing views. At times
teachers may find it appropriate to state their own views or to challenge consensus with
strong opinions. Such techniques are appropriate if intended to further discussion, but
inappropriate if they are attempts to influence student opinion. There are four main ‘stances’ a
teacher can take when discussing controversial issues, which when used judiciously, perhaps
in combination, can all help to encourage in-depth discussion and avoid biased teaching:

1) Neutral facilitator — expressing no personal view at all
2) Stated commitment — making the facilitator’s own views known during the discussion

3) Balanced approach — presenting a range of views, including ones with which the facilitator
may personally disagree

4) Challenging consensus (‘devil’s advocate’) — opposing the position widely expressed in the
group to challenge consensus and provoke response.

Framing the issue in a ‘safer’ manner

There are many ways a teacher can frame a particular issue or even a question when
handling controversial issues in the classroom. Careful consideration should be given to this in
advance of any potentially ‘controversial lesson’.

Framing issues from a structural/public sphere perspective rather than an individual/private
sphere perspective provides distance from the issue, making it safer for both the teacher and
the young person to engage. In its simplest terms this means asking questions differently. For
example an individual/private sphere focus places attention on a student’s individual attitudes
and beliefs in an attempt to challenge prejudice by asking questions like: ‘How do you feel
about ....... ?" or ‘What would you do if....?" etc. A more structural approach frames the
question from a public policy perspective, for example: ‘What should the government be
doing to .....?" or ‘How can society respond to.....?" While re-framing questions does not
remove the controversy it does allow space for ‘safer’ discussion of the issue. You can still
explore how individuals respond to issues but in this context it is ‘safer’ to frame questions in
terms of ‘individuals’ in general rather than pointedly asking students how they personally feel
or what they personally would do in response to particular issues.

Choosing suitable classroom methodologies

Many of the methodologies used in this resource have been selected not only because they
promote active learning but also because they are suited to the teaching of controversial
issues. Whilst not all of the methodologies are used in the context of a controversial topic in
this resource the table below describes how they could be suitable in general for teaching
controversial issues and indicates where in the resource you can find an outline of each
procedure. In general the best methodologies for teaching controversial issues encourage
critical thinking and provide opportunities for students to express views without leaving them
feeling exposed or vulnerable (which is why it is best to avoid whole class discussions!)
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Methodology

Rationale for use with controversial issues

Session

Carousel discussion

It is useful to discuss controversial issues in pairs or small
groups rather than as a whole class. This technique allows
young people to discuss an issue with another in a pair, then
another in a pair etc. It allows the whole class to have a
discussion without having a whole class discussion! It can
also be used as a form of role play where young people are
allocated roles upon which to base their discussion

Case studies

Provided they are well constructed, case studies based on
real life situations can build empathy and understanding.
They can expose students to other perspectives.

7,8

Circular brainstorm

This technique allows students to discuss an issue with a
small group of their peers and to comment anonymously on
other groups’ views. It allows students to arrive at a class
conclusion without having a whole class discussion.

Comparison alley

This thinking tool can be used to assist students in
comparing different perspectives on an issue

3,6

Consequence wheel

This thinking tool can be used to assist students in
exploring the repercussions of various decisions or events.

Each One Teach One

This is a useful methodology for presenting facts and

figures associated with controversial topics. Students are
allocated small pieces of information to teach each other and
can be encouraged to make connections between each
other’s facts or even different perspectives on these ‘facts’

Silent Conversation

This discussion strategy uses writing and silence to help
young people explore issues in-depth. A written conversation
slows down the thinking process and gives them an
opportunity to focus on the views of others

Snowballing

This technique allows students to discuss an issue with
another student in a pair, then another in a four, and then in
a group of eight etc. It allows the whole class to have a
discussion without having a whole class discussion!

Think-pair-share

This technique allows students to discuss an issue with
another student in a pair, then another in a four. It can assist
students in forming and articulating a viewpoint before
offering it to the rest of the class

Zone of relevance

This thinking tool encourages students to prioritise
information developing and could be used to develop their
capacity to evaluate facts, figures of perspectives.

Creating a conducive climate

Discussion of controversial issues will inevitably arouse strong views and differences of opinion.
Setting ground rules at the start of a discussion can be a useful way of ensuring that discussion of
controversial issues remains manageable. The principles of human rights can be used as a
framework for the ground rules. Young people and teachers should recognise the right to freedom
of expression of all members of the class, but also acknowledge that all participants have a right to
be free from discrimination and disrespect. Human rights values can therefore be employed as a
ffilter’ in class and small group discussions.
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links

The political ex-prisoner groups involved in the development of this resource are happy to
work with schools and youth groups to explore these issues further: through providing more
detailed information about their work; through visiting schools and youth groups to talk about
their shared experiences. Contacts details are provided below:

An Eochair Ex-Prisoner Support Group

426 Falls Road,

Belfast _ A

BT12 6EN n—Ehzur

Tel: 028 9043 909

Coiste na n-larchimi
10 Beechmount Avenue

Belfast BT12 7NA \ W

Tel: 028 9020 0770 d

Email: info@coiste.com gg!'scEﬁ

Website: www.coiste.com

EPIC

33A Woodvale Road EPIC (North Ulster)

Belfast 10b Bonds Street

BT13 3BN Londonderry ) } -
Tel: 028 9074 8922 BT47 6ED -~ eplc

Email: epicadmin@btconnect.com  Tel: 028 7134 4812
Website: www.epic.org

Lisburn Prisoners’ Support Project

126 Grand Street

Lisburn

BT27 4UE,

Tel: 028 9266 7744 LISBURN PSP

Email: lisburnpsp@fsmail.net Frisomers Support Project

Teach na Failte

392-A Falls Road 41a Fountain Street  Unit 8 Lenamore Link Road
Belfast Strabane, Glengalliagh Road
BT12 6DH BT82 9JQ Derry

Tel: 028 9032 1024  Tel: 028 7188 4616  BT48 8NA
Tel: 028 71 353090

Website: www.teachnafailte.netfirms.com

Further reading: ‘Beyond the Wire: Former Prisoners and Conflict Transformation in
Northern Ireland’ by Dr. Pete Shirlow and Prof. Kieran McEvoy (Pluto Press)
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glossary

Bloody Sunday was an incident on 30 January 1972 in the Bogside area of Derry. Twenty-
seven civil rights protesters were shot by the British Army Parachute Regiment during a
Northern Ireland Civil Rights Association march. Fourteen men in total died. Seven were
teenagers.

Bloody Friday is the name given to the bombings by the (Provisional) IRA's Belfast Brigade
in Belfast on 21 July 1972. Twenty-two bombs exploded, killing nine people (including two
soldiers) and injuring 130. One of these was a car bomb in Oxford Street outside the
Ulsterbus depot.

Community development is a long-term process which involves people who are
marginalised or living in poverty working together to identify their needs, create change, exert
more influence on the decisions which affect their lives and work to improve the quality of
their lives, the communities in which they live, and the society of which they are part.

Conflict transformation is the process of transforming conflict into peaceful outcomes. It
involves transforming the relationships that support violence.

Good Friday/Belfast Agreement was a major political development in the Northern Ireland
peace process. It was signed in Belfast on 10 April 1998 (Good Friday) by the British and
Irish governments and supported by most Northern Ireland political parties. The Democratic
Unionist Party (DUP) was the only large party that opposed the Agreement. Among many
other things, it set up the ‘power-sharing’ Northern Ireland Assembly and recognized the
right of people in Northern Ireland/ the North of Ireland to British or Irish citizenship or both,
The Agreement came into force on 2 December 1999.

Irish National Liberation Army (INLA) is an Irish republican socialist organisation formed
in 1974. It declared a ceasefire in 1998 and vowed to pursue its goals through peaceful,
political means in 2009.

Irish Republican Army (IRA) The original IRA was an Irish republican revolutionary military
organisation that emerged from the Irish Republican Brotherhood(IRB), Irish Volunteers, the

Citizen Army and Cumann na mBan (League of Women) all of whom took part in the Easter
Rising in 1916.

The ‘Provisional’ IRA is an Irish republican organisation which emerged in 1969 following a
split in the IRA over differences in ideology and in how to respond to violence against the
catholic/nationalist community in the North of Ireland. It ended its armed campaign in 2005.

The ‘Official’ IRA is an Irish republican organisation which emerged in 1969 following a split
in the IRA over differences in ideology and in how to respond to violence against the
catholic/nationalist community in the North of Ireland. It declared a ceasefire in 1972.

Red Hand Commando (RHC) is a loyalist organisation closely aligned to the UVF, formed
in 1972.

Ulster Defence Association (UDA) is a loyalist organisation, formed in 1971. The Ulster
Freedom Fighters (UFF) are associated with the UDA. The organisation declared a
ceasefire in 1994 and officially ended its armed campaign in 2007.

Ulster Defence Regiment (UDR) was a regiment of the British Army set up in 1970 to
assist the regular Armed Forces. In 1992 the Regiment was amalgamated with the Royal Irish
Rangers to form the Royal Irish Regiment.

Ulster Volunteer Force (UVF) is a loyalist organisation, formed in 1966. It declared a
ceasefire in 1994 and ended its armed campaign in 2007.
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‘ ‘ We are all learning that there
has to be a better way to
resolve our differences and
secure a peacetul future tor
you and for your children.
Nobody knows this better
than the people who were
very personally mvolved in
the conftlict. This 1s why 1t 1s
SO Important for you to hear
their stories - so that you
may be spared what they
went through and that
together with you we will
now build a happy, fair
and safe community for
us all to share.

Former Methodist President ’ ’
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